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THE CENTER MISSION STATEMENT

1

-

The Ceénter %or Vocational Educatlon s mission is to ‘-
increase “the ability of dlverse av=2ncies, institutions,
and organizations to solve educatictal problems. relating ¢
to 1nd1V1duﬂl career planning, preparation, and pragres-
sion. The Fnter fulfills its missidn by:

-

L Generattnggknowledqe through research o L,
._Devgloping educatlonal programs’ and products

. Evaluatﬂng 1nd1v1dual program needs and outcomes

! o

. Installlhg educatlonal programs and products
= -a - ’ .
;@ Operatlng 1nformatlon systems and serv1ces
;
o Conductlng leadershlp development and tralnrng
programs ' : | ;
! . .

i -~ ‘ M B 1
. . : T & -




- - ’ h , -~ . . Lo [ ' . ) ’
\ - \ by S . ~t.eadership and Training Series No. 588-6
\ | N .
- ~— I
| v. e s I ™~
¥ .~ - DEVELOP LOCAL PLANS FOR
VOCATIONAL EDUCATION: ‘PART IL Ty
. . \ — _I . ~'\‘ - - . - o :
A _ ' ~ s
\ oo . .
. \ . : 1 -
\\ : |} P
: \' Roberﬁ\E. Norton, Project Director
‘ Krlsty L. Ross, Program Assist nt -
Ganalo Garqga, Graduate Research ‘Associate
B?rry Hobart Graduate Research As ociate .
%
) J \ |
. \ ’
L& 3
[A * - \ -
\
Y ,
\The Center For Vocational Educatlon
. I "The Ohio State University A
o - % ”1 \ 1960 Kenny Road. ' P -"
. ' ' K,-.* Qolumbus, Ohib 43210 \ ) ) '
\ : A . - - s
P ) ~ \\‘ . ; \\\ )
' Voo . . ) .\ .-
’ 4 .
LY s
. \ Ly o
.. - .. \ r . . . ) ’.:
"y N . i September 1977 . S _\ ¢
. "\ . ‘ | : \ N




e

L SER R .

. The pro;ect presented/reporte herein was performed pursuant to a
grant from the 'United States fflce of. Educatlon, Departm.nt of
Health Education and Welfare. - However, the‘ oplnlons exp:essed
hereln do not necessarlly reflect the posSition or policy of: .the

) Unrted States fice of 'Educa 10on, and no official endorsement by
the United Sta flce of E ucatlon should be inferred. '

¥

nG;ant.Number: P0075017q2 R ; ' e

L
LN



' | - -FOREWORD -
. ) )
The need for strogg and competent administrators of vocational education
has long been‘recognized. The rapid expansion of vocational educgtion pro-
grams and increased student enrollments have resulted in a need for increa
numbers of trained vocational adminfistrators at both the secondary and post-
secondary level. Preservice and inservice administrators need to be well |,
prepared for the complex and unique skills required to successfully.direct

vocational programs.

The effective training of local administrators has been hampéred by the
limited knowledge of the competencies needed by local administrators and by .
the limited availability of competency-based materials for ‘the preparation of
vocat lonal administrators. In response to this pressing need, the Occupa-
tional and Adult Education Branch of the U.S. Office of Education, under
provisions of Part C--Research of the Vocational Education Amendments of, 1968,
funded The Center for a scope of work entitled "Development of Competency-.
Based Instructional Materials for Local Administrators of Vocational EduQ;:

tioen." )

The project had two major Oﬁjectives as follows:
¢ - e To conduct research te identify and nationally verify the competen-
cles considered important to local administrators of vocational

. educatibn. ’

- -
- 4

. develop and fiéld test a series of prototypic competency-based
idjtructional packages and a user's guide. : ,

The identification of competencies was based Gpon input from a select
group of ‘experienced vocational administrators Participating in a DAC
(Developing A Curriculum) workshop and the results of an extensive and compre-
hensive literature search and review. The merger of the DACUM and literature
_review task statements resulted 1n a list of 191 task statements that described -
all known functions and responsibilities of secondary and post-secondary
vocational administrators. These task statements were submitted by estion-
naire to a select national group of 130 experienced secondjgry and post- ondary
administrators of vocational education for verification. Ninety-two percént
(92%) of these administrators responded to the verification questionnaire and
indicated that 166 of ‘the 191 statements were competencies important (median
score of 3.0 or higher) to the job of vbcational admfnistrator. For “additional ~
Information about the procedures used to-establish the research base upon
which this and other-modules in the series were developed, see The Identifica-
tion and National Verification of Cbmpetencies Important to Secondary and
Post- secoﬁéary Administrators of Vocational Education, available from The
Center . for Vocational Education.

. High priority competencies were identifed and §l§_protot§pic modules and.
a user's guide were developed, field tested, and revised. The materials are
organized in modular form for usé.by both preservice and inservice vocational
administrators. Each module includes performpance objectives, iiﬁsimation -
sheets, learning activities, and feedback devices to help the module user




(learmer) acqulre the specltted compet t;lli'V . While the modulen are baslealbly
ueQ-vnntnltwd. requiring tew outslde resources, they are neot entirely sell-
instructfonal. A qualltled resource person ({nstructor) {8 required to gulde,
usa}ut, and evaluate the learner's progress. ' e

P
Y

The titlen ofi the modules, which reflect the competencies covered are:
® Orpanize and Work with a ‘Local Vocational Education Advisory Council
e supervise Vocatfonal Education Peraonnel ¢
¢ Apprafse the Personnel "'l)ovuluplnvnt Needs of Vocational Teachers
® Eatablinh a Student ‘Placement Service and Coordinate Follow=-up
. Studies ] ) ,
e Develop Local Plans for Vocatlonal Educatlon: Part 1
.®Develop an%‘ Plans for atfonal Fducation: Part II

_For more Informatiovn on the developme and field testing procedures
used, sce The Development of Competency-Based Tnstructional Materfals for the:
Prtyurutlun of ln(g)_ﬁdmlnlstrntorq of Seconfdary and Poust-Secondary Vocational
FdU(ntinn. For more information about t%ﬁgﬁzturv and use of the modules:, se
the Lulde to Using Competency—Based Voca i Education Administrator Mater?kl
Both ul these documents nre avallable fyrom The Center. -

A ]

Several persons partitipated in tH¢ development of this second module on
developing local plans Tor voceattonal ¢ducation.  “Robert E. Norton, Project
Director, assumed major responsib®lid Hor revf@wing the literature and for di
wrltlné the manuscript. Recognitlon n}qu’lﬂeq to Roger Fr. Hamlin of Michiga
State University, who as a consultang, prepared drafts of two information |
sheéts; and to Gonzalo Carcla, Graduate Rescarch Assoclate, for his search and
review of the llterature and assistance with portions «wf the module. Credit
‘also goes to Kristy L. Ross, Program Assistant, for her editing and [formatting
of the manuacript; and to James 8. Hnmilton, Professional Development in . .
Vocational Education Prdhrnm Dlrector, for his guldance and administrative -
'daﬂlatunce. K

. , _
"Finally apprecfation Is Jlso extended to Russ Gardner, Kent State Univer-
sitys Aaxron J. Miller, Olfo State University; Don McNelly, University of
Tennessee; and Charles Parker, Utah State University; who served as {ield site
«coordinators for the field testing; and to the local administrators of voca-
“tional education who used the modules and provided valuable feedback and ‘
saggeat{ions for their improvement.
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INTRODUCTION

e

-

Local administrator8 of vocational education, whether giving
leadership to program development and operation at the secondary
or post-sccondary level, must develop and submit for state depart-
ment approval annual local plans for vdcational education. These
plans must be carefully designed to meet the vocational training
necds of the students and community served by the institution.
Without careful, systematic, and,comprehensive plarning, the real’
needs of,the community and its students are unlikely to be known
.or met by the programs offered. - .

In the beginning phasc of the vocational plannlng process,
the real needs must be identified, and program goals and objec-
tives must be established. Following completion of these steps,
alternative program and support service options for achieving the
goals and ‘objectives neced to be gencrated, and .the best possible
alternatives selcected. Selected with the input of the local
adv;sory_douncil,-qtaff planning committce, and appropriate
adminxgtratbrs, thesc alternatives become the basis for the
fuller ‘development of actual 1mplemcntat10n plans and strateglcs.
once the local application for federal and .state funds is approved,
thest plans, and strategies will serve as the basis for oper n-
alizing the plans developed. . CTNJK\

While, at first glance, the development and submission of -
implementation plans may appcar to be the last in a senries of
complex and time-consuming planning steps, it 1s not. ‘épe very
important step of planning for, and actually evaluating \the
~various vocational programs and support services implemented,
must also be carried out if the full vVocational planning
cycle is to bc completed. It is this important step in th
planning progess which helps provide the accountability démanded
by the public and thueEducation Amendments of 1976, as well as

" the feedback necessary when assessing program cffectiveness and
determining the modlflcaplons needed to 1mprove effectlveness in
sucgeedlnq years.

N L]

This module is the saocond of two déaling with®the develop-
ment of loecal plans for vocational education. The first module,
which should be considered a prerequisite to completing this one,
deags with analyzing the community plannlnq base, assessing
individual ngeds and intercsts, assessing manpower nceds, and
based on those inputs using appropr}ate procedures for deter-
m1n¢ng the vocational prrarams and support services nceded.

This modulo’dea]s “1°m the last five steps of the Vocational
Education Program Plann:i..: Model (sce Figure 1) whichy was pre-
sented in the first module. Specifically, it is deslgnkd to give

you leadership skills in establishing vocational goals and objec-
tives, considering program and support service alternatives,
selecting the best alternatlvoé~ degploplnq implementation plans,

o

L]
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and cvaluating the programs and support scervices praposced. Whle
a8 a local administrator and/or prodram supervisor, you are not
likely to be responsible for doing mont of these tasks, yourselt,
you arc likely, whiother working at the sccondary or post-sccondary
leyel, to be redponsible for giving leadership to some or all of
these program planning activities. cour leadership role i

likely to be vitall to these activities being offectively carried
out, and hence likely to impact divectly on how well the voca-
tional program and support gcrvices established serve the real
needﬂ} of your students and community. B
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. ‘Module Structure and Use

Thisn module contalnw an ntroaduction nad ) lve -aequent (ol I:-.ﬁ*nlng experlen es,
OVERVIEWS, which precede each <learning experience, contaln the objective tor
that oxperience and a briet deacriptfon of what the Fearning experbence _
involven. ' . '

. ]

Ob’.ctiv.. Terminal Objective:r While working in an actual school adminis-
tratlve situatlon, complete the development ot local plans tor
vocatlonal cdacat{one Your performance will be.assessed by your
resource pergon, usfog’ the "Adminfstrator Pertormance Assessment
Form," pp. .95-97 (lLearning Experience V), ‘

. . . ~

Enabling Objectfves: o 3

1. Alter munpi:-l 11& the, requd rmr reading, - wirite sample propram
poals nnd objectives tor a selected vocatlonal program
(learning Experioence ). ' \ ' ' '

2. Atter complettng the orequived reading, demonst ra¥ knowledge

" ol the f)rm“minrvn fanvolved In gencrating program and suppord
service alternat i‘AV(:H. and o selecting the best alternative

-

solutlon (learning Experionce [1) . ) i
) 1
J. Atter completing the required reading, (l(-mnn.t;t»/;;Iu kgowledge
ol _the fmportant concepts and procedures to follow In devel-
t lng_lmplvlm-nl.’lllun plans for vocational education (Learning
Expericace 111), L
4. Alter completing the requlred rc.‘uling,\ demonstrate knowledge
ot aceepted procedures and techniques for evaluating voca-
tlonal proprams and support services (Learning Experience " =

-

, s V). . / )

. . . ! . 7 .
1

PrQrQqui'itQ Tao ;'i\llTw.Il'tl" this module, vou myst have ("nml")\vtbm'y In determining

o prograr and support service heeds. 11 yvou do hot already have
this competency, meet with vour resoarce person to determine
what method you will use to gpin this skill.,  One option is to
complete the Intormatfon and practfee activities in the tol-
lowi np module:  Develop Local Plans tor Vocatfonal Fducation:
Part |{. ' ' . ' .

.
-

Resources A 11t ot the outside resources which sapplement those containéd
within the modules tollows.  Check with vour wesource person
(1) to determine the avallapfility amd the location of these f
resdonrces, (2) to logate additional relerences specitic Lo your .
situatfon, and (1) to et assistance (o h'c.‘-tllny, up activities
/ with peers or observations of skilied admintstrators.

.
.
~

ERIC . ' 14" | | o ‘ '
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_Learninb Experience'I\ S

Optional g%? - DS

o - | e ‘Refererve: Mager, Robert F. Goal Analysis;
' Lear Siegler,.Inc /Fearon Publishers, 1972.

ko > .
. v . . \,

Belmont, CA:

-

i
i

o . o-Program goal and, objectlve statements from school or post- B
B secondary vocational programs to review.'

Learﬁing_Experience IT

{ ' ) Optional . _ L S ' “

e Reference: Copa, Ceorge H., Erwin K. Celgle, an&'U 0.
Imade. Factors, Priorities, and Information Needs in
Planning Vocational: Educatien. Minneapolis,, MN: \YUniver—
sity of Minnesota, Department of Vocational and Technical

Education, 1976. - : S - ?ﬁ},

R

: ) 2
) Reference: Copa, George H., Erwin K Geigle, And ﬁonald
E. Irvin. Critical Issues in Planninngocatlonal Egpcation.

Minneapolis, MN{ University of Minnesota, Department of
"Vocational and Technical.Education, 1976. ‘ . -

. l 5 peers with whom yOu can meet to discuss the generatlon
of program alternatives., . .

Learhing Experience IIT . ' o %\‘

Required A - _ , ' .
. _ . W

® Application forms completed by local educstionaﬂiagencies
applx}ﬁg for vocational funds to review.[ ' , '

-
-

Optional ; : .

L e I1- 5 peers wlth whom you can’meet to discuss .the concepts
: -_ and principles for developing local Vvocational education

. (a1 -
; program plans. . - ‘ Ve
.'Leérning Experience,IV_ _ .
optional =~ _- ., < | - »
AR e ) ;o

° Reterence Norton, Robert E. and Norval McCaslin ' .
"Fvaluation of Special Group Programs,'" Vocational Educai
tion for Special Groups. Edited by James E. Wall.
sthington DC: The“American,yocational‘Association, 1976.

'o.Sample evaluation forms and/o; actual reports of local

program evaluatlons to review. g .
. _—

P
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LTS

Selected  Terms

.. «

Learning Experience V- . -, ) w

optional =~ . . o P o v s
o Y € . T .

complete the development of local plans for vocational
- .education..: . . o Y2 :
o A resouragbperson to assess your competency in completing
the development of . local plans for vocational educationm.:

t”

2
-

Administrator - refers to a member of the secondary or post-
secondary Y administrative team. This generic term, except where
specifitally designated otherwise, refers to the community col-
lége president, vice-president, dean, director; or to the -
secondary school principal, director, superintendent. v

" Board -~ refers to the secondary or post-secondary educational

governing body. Except ‘where otherwise specified, the term
"board" 1is used to refer to a board of education and/or a board
of. trustees. ‘

Resource.Person -- refers to the.professional edncator who is
directly responsible for guiding and helping you plan and carry
out your professional development program. L .

-

* School -- refers to a secondary or post-secondary educational

User’'s Guide

. . '

'y

dures for module use, forg

agency. Except where otherwise specified this generic term is
used to refer synonomously to secondary schools, secondamy

@ An actwuaal school administrative situation in Jhich you can

-

=

vocational schools, area vocational schools, community collegeSQN

post-secondary vocafional and technical schools, and trade

schools. .
.

1 modules, such.as proce¥
of§ modules, and ;definitions
llowing- supporting document.

For .information which ig common to
of tevms, you should

. suide to Using Competency-Ba

. Education, The Ohio State University, 1977.

r - )

This*medule addresses task statement numbers 6, 7, 8, 9, 10; 18. and 32 from
. Robert E. Norton, et al.,, The Identification and National Verification of
Competenciesa Importiamt to Secondary and Post-Secondary Administrators of Voca- -

"tfonal Education. (Columbus, OH: The Center for Vocational Education, The

-~ OhiogState University, 1977) ' The 166 task statements in this document which
\were verified as. important, form the research base for The Center 'S competency-
based adminiatrator module development.

Fl

. < Lo
- : &
2 . Pe
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Us d Vocational Education. Admin-
“istrator Materials. Columbus, OH:  The Center for Voca%iona1~
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o  Learning Exberience l';

g

A )

Enabling
Objective

Opuonﬂ

\Actnvutv

r~ ' s

Actwnty

\

‘Fé&ﬂmf>F— ing sample program goals and o jectlves, using the -

l\ctivjty

After completlng the requ;red'readlng, ‘write sampl;l

,program goals and objectives for:ra selected voca-

tlonal program. - : . . -
~ ‘ . - ’ ’

J&, v v

11sh1ng Vocatloha& Program Goals and Objectlves
I pp. 9-19. . . ‘ l

B

~

’ You may wish to read Mager, Goal Analysis.

You may wish,to obtain and review‘statements of

program goals and objectives from o¢ne or more local
' »school or post- secondary vocational px;ograms.

<

[}

You will be developlng sample vocétlonal program
"goals and sample program objéctxves for those, goals
for an overaki vocational progrém or an occupa-
tlonal program area. ‘ : : ‘

You will be evaluatlng your compctency in develop—

"Goals and Objectives Checklist," p. 21.

P

Activity

'OVERVIEW | L~

"You will -be rea@&ng the information sheet, "Estab— ﬁ.'

g
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For information on the types of program goals and
objectlves, and procedures for their development and
ranking,,read the following information sheet.

Activity

‘.

. - f ) ‘
ESTABLISHING VOCATIONAL PROGRAM GOALS AND OBJECTIVES

[
L)
I ) '

The development of VOCatlonal program goals and objectlves
is another. important step in the comprehensive vocational educa-
tion plannlng process. ‘Once the types of vocational programs and
support services, needed. have been 1dent1f1ed and-prlorltlzed the -
planner is ready to- glve leadershlp to the' developmerit of appro-_
prlate goals and obj ectives which wall reflect the school or cod-~
lege's priority nee s.'.The develOpment of approprlate program

goals and objectives requlres careful planning and the approprlate *ﬂ

.involvement &f concerned others. . Well developed. program goals
and objectives will reflect: real needs and will, sexrve to 1nd1c3te_“
“where you want to’ go" and "how you plan to get there.
‘ ‘ '
" The major factors to consider 4in’ Step 5, "Establlshlng‘
Vocational Program Goals and Objectives™ of the vocatlonal b
education planning process include: . L :

B

.. con51der the various types of goals and objectlves and
their relatlonshlp to one another qi‘ o S

-

e

o develop ba51c program goals and objectlves

.. develop support serv1ce goals and OQA?C ives

e

- ‘e decide on long- term versus short- term goals and 'f_
[» objectives . s : ' )

[4
H

Once established and agreed upon, the program objectlves
become the basis against which program outcomes are. compared - A.
good job of writing clear and measurable program objectives will
‘fac111tate the program evaluatlon ‘process which must follow.

Whlle all states requlre fhat local plans include some type
of program goals and objectives, there appears to be 1ittle uni-
formlty as to the type of goal and objective statemernts de51red
Tt is strongly recommended that the local planner ‘obtain copies
of any instructions and/or sample statements available from the
state educational agency which would Relp planners accomplish s
thléﬁtait. The discussion which follows will point out and o
illustrate the: ‘kinds of program goals and objectives Wthh have
been commonly written in the plannlng process.

-
—_—

oy ' ' 9 ,




- ' 4 i ; . -

"Types of Goals and dbjectives -

. . . .
- ' . e P

One of the most confusing| things about establishing program '

goals and objectives is the many levels at which e two terms

-, are used.. Adding. to this' complexity are the many.gypes of goals
- and objectives that are writter, for various purposes. - &

rally accepted definitions of

be defined as "broad statements
able." A geal is general,‘tlme—
need that should be met or.

. First, let us consider gen
goals and objectives. Goals ma
of intent which are not quantif
less, and reflects a problém or
resolved. ' Goals #ndicate. the "where we. want to go".or the. condi-:
tions to be achieved if we are. tio be successful. The follow1ng
are sample goals meeting this de 1n1tlon. 4 : _ ;

»

. Prov1de{all'students a gene aﬁ educatlon.

‘s Provide all students wath g&lnful employment SklllS.
+ . - W ) |
' . Provide‘all students w1th aniawareness of employment and
edutational opportun1t1es.4

[
\

- -

° Give%all students practice in dec1s10n—making.;

: ’ Objectlves may be defined as."spe01flc .statements of 1ntent
which are quantifiable." An objecitive indicates a- desired accom-
plishment which can be measured within a given time period, and
which, if-achieved, will contrlbute toward reaching a program
goal. Ob]ectlves propose spe01flc, concrete actions that will be
taken to. resolye tHe _need or problem of concern. The major dif-
ference *betwéen goals and ob]ectlves is that objectives are ‘
usually measurable, gnd always should be, especially if they. are
¢ be used later as a basis for program evaluation. The follow-'
ing are some sample objectives meetlng this deflnltlon.

-~

e To increase by 10% in the next academlc year the number of

training .stations available in local. bus1nesses for coopera-
ﬁe educatlon students S R
e TO" prov1deAVOcatlonal orlentatlon students w1th an OpPpOr-
tunity to obtaln hands-on exploratory work experlences in at
least three occupatlonal clusters., .

e To prOV1de placement services for all vocatlonal students
ex1t1ng the formal school program. ‘ -
e TO organlze and malntaln active and functlonal adv1sory com-
mlttees for all occupatlonal program areas. ’

Another way of dlstlngu1sh1ng between goals and- ob]ectlvesJ
is that objectlves always indicate, or at least imply, the means
or processes that will ‘be used to- achieve goals. ‘The goals . .
indicate the "target" or general intent being, sought w1thout any
reference to "how you plan to get there." :

<
: L]

o . 5 O

-}

i



- . n
-

. .

FIannéﬁ% in deve¢loping program objectives must be caxeful to
avoid confusing them with what may be called instructienal objec-
‘tives.:. Program.objectives are more ,general and focus on what the
school, its'administrators, teaqhers, and couhselers must do to
achieve the geals sgt forth. Instructional objectives on the .
other hand, are stydent-oriented, more speciffic, and are'descrip-
tive of what students will be expected to.learn in classroom and

aboratory settings. 'Instructional objectives inglude what are-
ommonly called student performance objectivesrié/behav;oral

~objectives, and are skill . and subjgct-matter oriénted..- Instruc-

“tional objectives are commenly found in daily essbn;plans,-units“
of instruction, and .courses of study. - They.are important but are
usually the teacher's respofisibility more than the ‘responrsibility
of the administrator or program planners. ' . ‘ : . :

' -

¥

Levels of Program Goals and Objectives

_ Program goals and objectives, as mentioﬁednéarlier, may be
written at sevéral levels within y educational system. For
purposes of tllis program planning module, only the three most
common and mogt important levels will be considered. They may be
identified as: (1) overall school or institutional goals and .
objectives, (2) overall vocational program goals and objectives, . .
and (3) vocational service area goals and objectives. (See -~ o
Figure 2 for an illustration of- these levels.) While the. voca-
tional planner will be primarily concerned with the overall-
vocational program and the service area goals and objectives,
he/she must be cognizant of the higher level school or college
level goals. Goals written at the lower levels should notsonly
reflect the priority needs identified in Step 4 of the planning
process, but also should be consistent with, and supportive of,
the higher level institutional goals. There will be ogcasions, .
too, when tha vocational administrator will be asked to partici-
pate in revising or updating the institutional goals and objec-
tives 'so that they more -accurately reflect the total needs of the’
schools population. If vocational needs exist which cannot
legitimately be met under the institutions existing statement of
goals, then the vocational administrator should take the initia-
tive to see that the overall program goals and/or objectivyes are
revamped. . ’ ' ' '

o To help the program planner understand the relationship

. between program goals written at the three devels mentioned,
Sample 1 provides examples of each as illustrations. Please note
that the goals .and objectives written at each level relate to the
same numbered goals and objectives at the higher level. While
only one Objective per goal has been written here for illusfra-
tive purposes, usually several objectives would be written to
describe the means, that will be used‘to'achieﬁe'each goal. For
example, .to achieve the occupational program level goal of pre-
paring students to obtain employment in ‘agriculturally related -
businesses, additional program level objectives would probably )

include: employ a gqualified agri-business teacher by the fall of

. 59' a
11 - | .
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- Overall Irfstitutional
Level |

*

Oﬁeréll Vocational
Program Level

Specific Occupational
Program Level
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Sample Goals

.

Provide all'students an . '

opportunity to obtain

gainful employment skills.

Make all students aware of
employment and educational*

opportunities,

0ffer vocational education
prograns in areas relevant
to student interests and

area manpower needs.

Provide vocational 6;ienta-|_ 2.
‘tion and exploration; ¥
training tayall interested .

students.

¢

y

<

Prepare students to obtain
employment in agricul-
turally related businesses,

#

]

Help all students make an
informed and realistic but
tentative choice of future

-employment or edueation,

/

. TYPES OF PROGRAM GOALS AND OBJECTIVES /j\ |

‘Sémple ObjectiVes ,

1, Enroll at least 60 percent

)

¢f the students in one or.
more vocational education

prograns by 1980, C)

Enroll all-sfudents ina

10th grade caregr orienta-\,
tion and exploration course
by :1979,

o)

. ‘Establish‘approved voCa~

tional education }programs

“in at least eight occupa-

tional areas by 1980.

‘provide vocational orienta-'

tion students with employ-
ment opportunities infor-
mation and an opportunity
to obtain hands-on work
experience in at least
three occupatienal clusters.

!

Identify at least 15 work
statiops yhere student can
obtain on-the-job work .
experience by the fall of
1978, ;

Employ another qualified

vocational orientation

" teacher by the fall of 1979.

P N
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1978, construdt an agri- buSLness classroom and laboratory suffi--
cient for enrolling 25 students, purchase the’ nhecessary instruc-
tional references, cquipment, and supplies by 1978, etc.

For an actual llSt of vocational prbgram lewel goals devel-
oped by a Somerset County, New Jersey task force, see Sample 2.
Note that goals indicate the general purposes or intentions of
the overall vocational- technlcal program of the school system.

For an actual list of vocational prghram objegctives developed
for the Vocational High School in the Somerset County School Sys-
tem, see Sample 3. Note that while these program objectives -
indicate ‘more specific intents than do tHe goal statements, they
are not stated in quantlflable terms. .

For a sample list of some allied health program objectives
which are gpantifiable, see Sample 4. As can be noted, each of
these objectives specify the means or action to be taken, the
time perlod for completion of the activity, and the criteria that
will be used to judge successful achievement of the objective.
This type of program objective lendsfltselfﬂreadlly to use in
later program evaluation efforts and makes it very clear to- all
®&oncerned exactly what is to be done.

At this point, the development of program goals and objec~
tves may appear to be an impossible. tasky—bmt such is certainly
no{ -the case. While local administrators and pbrogram planners
need to give strong leadership to this task, no one person should
attempt to establish the program goals and objectives on their
own. The development of program goals and ébjectives must be
shared with the people ifivolved with, and affected by, the local
program of vocational education. Members of the staff planning
committee, the local advisory council, and occupational advisory
committees, ,as well as appropriate others, should be involved in
one Or more task forces or .committees to draft and review such

statements.l

and objective statements will already bhe in existence and the

task will be primarily one of reviewing and updating the existing -
statements. "'The exceptions to this, of course, occur when a new
vocational school or college is being established, when for some
reason goals and objectives have not been previously written, and
when new programs or supportive services are belng added to meet
identified needs.

It 5hould also be remembered thaugin most cases program goal

lFor a step-by-step process for developing program objectives from
goal statements, you may wish to refer to Module A-6, Develop
Vocational Program Goals and Objectives from the Profess1onal
Teacher Education Module Series, (Athéns, GA: The American
Association for Vocational Instructional Materials, l977l.

*

o ' | 14
y




- SAMPLE 2

SOMERSET COUNTY VOCATIONAL-TECHNICAL SCHOOLS
’ TASK FORCE ON GOALS )
| SCVTS REVISED EDUCA'I’IOI*«IA/I./G(;)ALS—19752
’ ’ ]
. A widelvariety of career programs-will be offered for
all students incluoing the disadqaptaged'and handicapped.
2. All levels of education in our school district will be

coordinated to provide a continuous careér education
program in_an effort to lead our students to gratifying
employment

3. A priority of grades 9 through 12 will be to concentrate
on basic education and employment skills to prepare our
students for employment and/or further education.

4, Effo#ts will be made to assist students to better know
themgelves in terms of their interests and abilities.

5. The school curriculum will -include the development of
‘decision-making skills. , '

6. In addition to the development of.selable skills, the
school curriculum will provide for the development of a
healthy attitude toward work and working w1th-others.

7. In an effort to develop the total student, a knowledge
of the basic human nneds for good health, physical
fitness, and emotionul stability shall be included in’
each student's curriculum.

8. Due to our rapidly changing society, students will be
assisted in developing a positive atEttude toward con-
tinuing education with relation to changing employment
needs. /

9. Positive attitudes toward individuals having varied
social and cthnic backgrounds will be developed through
offerings in the natural sciences, social sciences,
humanities, and the arts.

10. Students will be made aware of the opportunities 1in the
world of work, and the educational paths to reach speci-
fic 'occupations.

2pllison L. Jackson, Developing Hearts, Hands, and Minds. (New

Brunswick, NJ: Rutgers--The State University, Vocational-

Technical. Curriculum Laboratory, 1976), p. 173.
o _ .
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N g SAMPLE 3

SOMERSET COUNTY VOCATIONAL HIGH SCHOOL
OBJECTIVES OF SOMERSET COUNTY
'vocATlouAL-réi:nmcm. HIGH ScHOOL®

The main reaSOn for the eX1stence of our school is the

student. The curriculum of Sbmerset County Vocgational-
Technical High School is to develop to the greatest p0351b1e

extent the following objectives:

1.

2

.
-

11.

E

10.

QTo prepare students for useful employment.

'To keep in contact with industry so that our students

will be prepared to fill their needs.

To create in the' student a desire to learn, and to
create within the school the env1ronment and climate for

.learning.- v

"To helplthe student's explore tHeir own abilities and

needs in order to make a bettey choice in areas of .
spec1allzat10n , N

A ' : .
To help students develop a code of ethical principles

'for the deportment ofitheir personal and civic life.

To give all puplls the essentials of a general educa-
tion.

To provide for the health, safety, and welfare of the
students while under our jurisdiction. ’

To keep our courses current and consistent W1th good
trade practices. . oo

To continue hiring‘the best qualified teachers.

To guide all students in the attalnment of good health
anad phy51cal fitness, 3 . o

provide extra curricular act1v1t1es W1th1n the bounds
of our school make-up. .

" To provide civic and social expetiences whlch w111

enable the students to adjust more readily in adult
life.

’

3Allison L. Uabngn, Developing Hearts, Hands, and Minds. (New
Brunswick, NJ:' Rutgers--The State University, Vocational-

Technical Currlgulum Laboratory, 1976), p. 162.
Q . !
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. | SAWLE 4

| - SPECIFIC PROGRAM OBECTIVES . . . . )

[

Brogram Goal: Develop means to train special nedds students in the allied health program. .

" CONDITIONS T MEANS - CRITERIA
~ Statements describing circum-
Time period: of , o _ . stances that will exist if
target date Action to be taken .objective has been met . -
during the coming provide alternate, flexi- appropriate modes of alternate
academic year . ble modes of instruction instruction for special needs allied
C for special needs students | health students\will be outlined in
in allied health program | courses of -study) unit plans, and/or |
' individual learnihg packages '
. ) ) 7 ‘ :
~ | during the coming students in the allied records for each allied health stu-
school year ' health program will be dent will indicate they have recelved
- provided career gquidance career guidance and counseling before
and counseling they entered the program
records for each allied health stu-
L “dent will indicate they have received
e , _ ‘career guidance and counseling during
( | C the program
during the first , | secure work stations, and | all allied health special needs stu-
elqht -week term of alternate work for allied dents will have experience at a work
the coming school health special needs stu- station or an approved alternate
year | dents experience beginning with the f1rst
' \ ' eight-week term
X during’the coming conduct home visitations. | each teacher will visit the homes of
school year to promote better under~ at least three special needs allied
"I standing of special needs health students
2 students in allied health,
(B

ERIC . T £
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‘S In #8ditidn to the previously established goals and objec-

.ti;:9, other‘sou€ges of input also- need to be considered and used

wher” appropriate,” In most cases, thé state department of educa-
tion will have established some short- and/or long-range prlorlty
goals for vocational education (see the first learning experience
of The Center's module.Develop Local Plans for Vocational ggduca-

- tion: - Part I, for a list of Utah's first and second priority

. goals). "These should be given.careful scrutiny as these goals
'will be used' as a partial basis:for reviewing and approving or
rejecting local applications for state and federal funding. The
state plans for vocational education which each state must develop

~will also contain valuable guidelines as to the type of. programs
'that can be approved for funding. . o . .

Another source of information that can be particularly help-
ful in writing OCCUpatlonal program level goals and objectives
are the currlculum guides, core courses of study, and similar
publications that are produced and distributed by most curriculum
laboratories and state departments of education. Copies of these
publications are ‘often available free of charge to school systems
within the state. S » .

In the process of writing program goals and objéctlves to
meet ‘the priority needs identified, care should be taken to not
overlook the need for statements dealing with supportive service
needs. These support services include duidance and counseling,
student placement, food services, student testing, teacher and
Gounselor inservice training, student, follow-up, and many other
.types of activities which are Just as important as  the basic
instructional program. Goal and objective statements. covering
all these areas are needed, if '‘as many as possible of - the real
student needs are to be satisfied. (See Sample 4 for an illus-
tratlon of a guldance and- counseling program Objecthe ) Failure
to meet these needs in the most’ appropriat¢ ways have in the past
resulted in many vocational programs falll g far short of the
goals establlshed o S P .

Long:Range vs. %hort Range oals and Objectives

) . Just as some prlorltles were cstablished in terms of the
overall program and supportive services needed in Step 4, it will
also be necessary to establish some of the program goals and

objectiwes written as short-term, and others as long-term. All
of the priority needs that were identified should be reflected in
one or more of the goal and objective statements developed. . By

considering the perceived importance of the goals established,
and the gap between, presentdefforts and desired outcomes? it is
._usually possible to place a priority ranking on éach goa

resulting in some goals being classified as of immediate or
short-range need, and others of long-range Yeed.

R - P . -
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: . )
v The dollars avallable will always influence the number of
.goals that can be met within a yea of two as opposed to five ‘or

ten yecars. Other goals need to be claskified as long range
because of the scope of effort involved. TFor example, if a
-school has no vocational préyrams it is unlikely that an. exten-
sive donstruction program can be launched immediately to house a .
comprehensive vocational program within a year or two. 1In addi-
tion to the large costs involved, the time needed to purchase’
*equipment, hire qualified teachers, etc., would prohibit such a
vénture. A more recalistic short-range goal might entail offering.
‘three vocational programs the first year with others tb be added
- year by year until all vocatiOnal nceds are met.

_ One educational plannlng gulde makes the statement that "in
education, we tend to consider a priority as: that which will °
receive the first. dollar left after mandatory expenses are met,+
While perhaps a bit extreme, it does serve to point out th
dollars for education and vocational educatlon are always in
limited supply and hence some goals and objectives will need to

be delayed for future accompllshment. Other goals reguire such
a magnitude of change, that considerable tlme is nec@ssary to
reallstlcally accompllsh them. L .

. In preparing your local agency applications, both your imme-
diate {one-year) and long-range’ (five-year) ~goals should be

" clearly specified, Some state instructions for preparing a local
plan for vocatlonal education further spec1fy that the annual and
long-range objectives be prioritized separately, so that if ‘state
and federal funds are not available to meet all of the vocational
needs identified, those with the highest priority ‘as determined
‘by local dedision-makers can be funﬁgd first. Goals which are
too expensive to implement may have to be ignored for .the time
being and relegated to the status of a lot g-range goal These
long-range goals and thelr associated program objectlves should
never be lost sight of however, for if they reflect real human
needs, ways should be sought to satisfy them as soon as possible.
. . . /

o | . | ..
f; o You may wish to read’ Mager, Goal Analysis for infor-
Opuional | mation and samples of a detailed step-by-step proce-

Activity ’ "dure for specifying measurable objectives for program

\ ’ _ goals.

. | o R
.
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‘!Opnmuh

Activity

1 2

‘useful.

f
You may wish te obtain and review .statements of \
program goals and objectives that have beén .developed
by others for a local high school or post-secondary
vocational program.- Your resource person or state
department of educdtion officials 'should be able to

.help you secure copies of these statements. -Review
the goals and objectives in terms of their appro- .

prlateneqs, levels of specificity, the degree to .
which ach1ev1ng the objectives would ensure accom-
plishment of the ‘goals, whether ,the criteria and con-
ditions for -judging the achlevement of each objectlve

‘are sufficient so as to be measurable, etc.

_ :
A '
e

<

Select an overall vocational - program or an occupa--
tional program aréea for whith you are familiar and/or
responSLble, and deVelop several sample programigoals
for the program. (Note. If you were writing-goals

. for a real vocational program, you would obtain input

from a variety of sources and individuals as described’
in the information sheet. ' However, for this, activity,
you should ‘use your current familiarity with the
program you select to generate three or four goal
statements.) ‘ ) . T
For each goal statement, write three or four program
objectives (actions) which you feel would be neces-
sary to accomplish the 'goal/ ¥You may find a work=-
sheet format slmllar to the" one presented in Sémple 4

Feedback

\\




Rate your level of performance on cach of the follg
-ing components involved in writing program-goals
ohjectives. Place an X in the YES or NO column. fo .
indicate whether all items met or did not meet, each

criterion. For any goals ogaobjectives which did not
meet a driterion, specify - ‘number (s) of the goals .
or objective(s) in the COMMENTS column, and briefly

.indicate the problem. 1If, because of special -circum-
e ~ stances, a performahce'component was not applicable, ..

X . or impossible to execute, place an X in the N/A -
' -column. o . o

Feedback |

&

', - GOALS AND OBJECTIVES CHECKLIST

. 0 . . ) : -

- . — - : N ?
! : o 7 - In/a| vEs ['no COMMENTS
“IV ' N : . ' } 8
The program gcals: | ) th
1. describe broad intents or . i )
) purposes...... e e e e e P T
2. are written at the program .

level.................. s e

3

+ are realistic in terms of the
selected vocational prodram.....

The specific program objeétives;L;Af

4. are adequate to cover or | h N
- accomplish the selected pro- . N R
‘gram goal..... e e e b esasasaans 5 3 . : o

5. specify clearly, completely,
" and realistically: -

a. ‘the conditions under which |
théy will be accomplished.. -

b. the activities to be . | s ‘ ' .
.performed......... e ' ' T
c. the criteria for measuring . ‘ » C R //

thei'r accomplishments......| .

A'
LEVEL OF PERFORMANCE: All iftems must rgceive YES, or N/A responses.
If any itemreceives a. NO response, r%v%§e your goals and/or objec-~
tives accordingly, or check with yourjféggurce person if necessary.
Q- | 21




Learning Experience Il -
- e
. - OVERVIEW _

"After caompleting the requirgf reading;_demonsﬁ%ate
knowledge of the procedures Ihvolved in generating ,
program and .support service ‘alternatives, and in \ﬂ
selecting the best alternative solution. -

Ei abling
: Olfectwe

»!
~

- - '
P ;
You will be reading the information sheets, "Con-
sidering Program and Support.Service Alternativesa"

pp. 25-35, and "Selecting the Best-Alternatives,“"
pp. 37-41. . B ‘ . ’ . i

) . o . ' . ' ' . . N
You may wish to read Copa, Geigle, amd Imade,

/Optional.QF Factors, Priorities, and Information Needs in B’Za‘n—
Activity ‘] ning.Vocational Education or Copa, Geigle, and

Activity” v

.

™

\N drvin,~Critical Issues, in Plannjng Vocational o
\’ ! Education. - Y S T A ' .

l(\\ :

You.may Wwish. to meet with a group of peers to

Ovtions! diSCuss the. generation of program alternatives :
'Azdv"yl and/or procedures for selecting the best alterna- | -
K ‘ R tives. . < - -
S ~ ~ - . . A
ta . '
S ST T T T ST T T T T T T T T T T T Conmtinued
. I . .
H ‘
’ & A
. [N <, . " y
B N
‘ J . »
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You will be demonst;ating knowledge of the planning
procedures involved in generating program and sup-
port service alternatives by completlng thg "Self-

]
Check,' PP. .43 44. | . | - ’ . .

-

You w111 be evaluatlng your competency by com= |

Il

Feedback — paring your completed "Self-Check" with the “Model
" Answers," pp _§—46. | z

s
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For information abouf c¢onsidering the alternative
program and supportive services that can be used to
accomplish program goals and objectives, read the
following information sheet. :

/
[} . ’ :

Amwﬂv

CONSI RING PROGHAM‘ AND SUPPORT SERVICE ALTERNATIVES

Once vocatlonal program goals‘and objectives have been
establlshed and classified as either short- -range or long range
goals, the. program planner is. geady to c¢onsider the various.
alternatives available for mee®ing the specified goals and obgec—
‘tives. - Usually there are several ways of obtalning or accom-

pllshlng any given program goal. , Lo
e '

The major‘factors'to consider in Step 6, "Consider Pro=-
- gram Support Service Alternatives" of the vocatlonul educa—
tlon plannlng process are as follows:

‘e generate alternative strateglés that will meet goals

and objectives
5\

‘e assess effectlveness and 1mpact of alternative
§trategles <

C odetermine resoUrces necessary for. éach altérnative

oassess political fea51b111ty and compatlblllty W1th
current grograms ) i
— e . - . - PR ¢

R - - - o . 3 ) ’ ) 1
. “ ~ K — A i k]

Q o

; Although . not required as part of the local ag&ncy appllca—
tion, any comprehensive plannlng effort requires that these ways
or alternatives be explored in order  to farrive at_ the "best"
possible means of achieving or reachlng‘the objectlve. These

_alternatlveb may result from
. 4

™

a. 'an innovation whlch is an outgrowth of 1maglnat10n,
1ngenu1ty, and creat1v1ty . : .
. b.- “an adoptloh ‘of prevxously exlstlng programs, serv1ces,nﬂE

and activities .
3y
4

c. an .adaptation or .modification of ex1st1ng programs,
' serV1ces, and aCthitleS '

ig. p. Hiltongand Steven J. Gyuro, A Systems Approach - 1970 Voca= -

tional Education Handbook for State ®lan Development and Prepara-"
tion. ; (Frankforty KY: State Department of Educatlon,mBureau.of
‘Vocational Education, 1970}, p. 46. i

S f«iB | L




Generating Alternatives

Alternative strategies and solutions may be geherated in
various ways. An excellent starting point involves the use of
the brainstorming technique. To elicit as many feasible alterna-
tives as possible, individuals with several different perspec-
tsives should be involved in -this '‘process. Specialists, consul~-
tants, adviséry committee and advisory council members, teachers,
counsclors, other administrators, and parents may well be involved
in deriving the alternative solutions. Various information
reSources such as ERIC, AIM/ARM, current literature, etc.y should
be investigated for program and support service 1Heas. '

.
-

The key to effectively generatlng alternatlves 1nvolves
sgarchlnq for all potential solutions to achieving .a ‘goal rather
than ]ust relying on the techniques that have been used before.
This is the stage of the plannxng process where imagination and
creativity must again be given free reign in terms of. seeklng
Alternative ways the college or. school might be innovative in
accomplishing important goals. - At this point, pIanners and ‘their
helpers should not confine their thinking to the conventional
programs and support services that have been tradltlpnally used.
Instead, the possibilities of- new technologied, new courses, new.
serV1ces, and modified programs must be explored. K

" For example, if inadeg te counsellng and guldance
services were established as the Problem with the
highest priority, then possible solutlons and alterna-
tlves Tlght include: : :

e employ "additional counselors ‘
e 1ncorporate career 1nformatlon 1nto all hlgh ‘ .-
¢ a school courses '
‘e establish a career 1nformatlon center for students
e conduct planned activities on careers by such )
means as assembly programs, fleld trlps, job
shadowing, etc. - v
, ® initiate a vocatlonal career\orlentatlon program
Each of the five suggestlons wou1d3§;1p resolve the
problem of inadequate counsellng.

The generation of alternatlve solutlons should not be con-
fined* to what the school or college can do either. ' In some*cases.
private agencies will be abl e>to do as good a.-job, and perhaps an
even better job, of meeting cgrtain vocational goals. For exam-
ple, a- private vocatlonal or technlcal school or oollege located

§ .

5Pquy W. Patrick, PlannlqgﬁVOLatlonal Educatlon.. A Guide for
Local School Administrators. (Little Rock, AR: Arkansas Depart-
ment of Education, Vocational-Technical and Adul%«' Education,
1977}, p. 25. S :

.
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near your sch®O%'ma u»ﬁhiewhoﬁﬂFqVid the specialized training ’fﬁ‘
desired by a few students at a much 1085§'cost fhan w@uld be -+ .- ey
"involved in establishing ngw programs to meet these.students' .
' neads. : S . v ' . . ‘

e 2

Other private eor public agencies may be able to.egffectively
assist the school or college with such things as aptitude testimng
services, which are often provided by the local employment secu-
rity office; and student placemept, which public and private
employment agencies may be. able to help with. I dapy states,
school districts have formed consortiums like the Boards of
Cooperative Education Services (BOCES) @stablished across New
York State. Consortiums such .as thefe provide specialized stu-
dent services like psychological testing and counseling that mosbd

y -

districts - could hot finance alone. - . X
_"When doing some comprehensive vocational planning for the

Baltimore, Maryland Public Schools, school personnel were asked

to rank what they believed to 'be the best ways of meeting the

needs of vocational students. The results of this survey are

illustrated in Sample 5. .

Some other exambles of innovative approaches to meeting .

problems and accomplishing vocational program goals are provided
/in the.following quote from a study guide on Laying the '‘Ground-
‘work for Vocational: Education Curriculum Desigm.’® .

'Educators have a tendency to look for remedies within
the traditional sgchool buildjing, classroom, and labora-
e tQry setting and by using "tried and txue" teaching .
"methods. There is nothing inherently wrong with doing
this--the ;esults'in fact are often positive; however,
by investigating further--by reading, doing research, '
and haking Anquiries--more options become available fo{
meeting needs ahd.solving problems. Identifyijng alter-
natives for program needs is one of the most innovative
and creative steps in the pre-planning process. -The
following are examples of identified alternatives to
traditional educational solutions: : :
a. Hughson Union High School in California is
- operating a curriculum designed to totally inte-
grate vocational and academic education, using
several "learning management systems." 1In an
ihdividually prescribed instruction approach,
" * edch student spends 20% of "his school time in
- large-group instruction, 40% in small-group
instrubtion, and 40% in independent study. This
approach is nongraded, and students proceed at
' their own rate. There are no failures; a student
simply rec¢ycles through a unit if he needs addi- , -
tional work., Results, according to "A Policy and A
System -Study of California Vocational Education,”
., ) .
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WAYS PERCEIVED BY SCHOOL PERSONNEL TO PROVIDE BEST FOR MEETING /
~ ,
‘ THE vocmomrouwm NEEDS OF A MAXINUM NUMBER OF STUDENTS?
Ways of Meeting Needs for Vocational Education
ww&mww | ) | Comprehensive :  Offering
Educational Fields ('I\‘omprehenswe Area Skill | Neughborhood Outsuqe Naone of
SR L B B I
* f Sehdos o AreaSkil | Secogdary M
. (%) Centers Schads ?
(%) v (%)
English Teachers 15 | 25 6.2 15 03
Social Studies Teachers |~ 0.6 15 49 - 03 08
Science and/or ' : »
Mathematics Teachers 15 09 8.6 1.2 06
Industrial Arts andior * I . |
N ~TAl Teachers - - 03 12 43 03 00
@ Home Economics / L S ‘
| Teachers 03 03 03 00 C00
" Business Education - - ‘ C |
Teachers ‘ 06 00 v 59 | 0.0 0.0
\ Music Teachers - 00 06 03 00 X
At Teachers 00 00, 06 1w 00
Physical Education . J ' 7
Teachers 03 - 00 0. .| 00 00
Foreign Lanquage . : |
Teahers 00 03 1R W 00
| Counselors 03 46 127 03 o 06
| Administrators andjor | - S L e T
Woenvisors  / 06 28 -99 0.0 0.3
M Study/Placement | ‘ ~ : I
+ Associates 5.9 19 3. 0.0 - 00
e | 7 e
| District Total * A 176 623 43 b 28 '
(o — ' w ' |

bpanie] E. Koble; Jr. and Mark Newton, Master Plan for the Develogment of Vocational Bduca-

.tl{l‘cion Skill Centers in the Baltimore City (Maryland) Public Schools. (Columbus, OH: The

t .

==gantet for Vocational Education, The Ohio State University, n.d.), p. 26.__'-
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. developed in San Diego, California, is a system gﬂa

’

have been sipectaculars:s’ "The drupout rate has
baeen reducoed from 30% to two dropouts in two '
Jyears; 13 previous dropouts have returned to
~“school....The continuation school, for those who
‘had gotten out of step in the regular school
program, has been closed. Hughson is now taking
.dropouts from Turlock and Modesto. The percent-
age of the student body pursuing post-high school
education has increascd from about half to about
70%.... Approximately one-third of the terminal
high school graduates are presently employed in
jobs dxzcctly reclated to ‘their major emphasis in
achool.”

Instruatlonal Materials Department of Defense
Instructional mwtorlalq are being made accessgible
to teachers by a Northwestern Regional Educa-
tional Laboratory (NWRFL) project. Notigg that

military- services had training programs r which
many materials had Heen developed, NWREL investi-
gated their usefulness for schools. An examina-

tion of 42,000 transparenciges and 500 films used
in Navy traxnan revealed 12),000 suitable i1tems.
NWREIL 18 now developing 1ndex catalogues in seven
vocational areas--—-auto mechanid¢s, welding, machin-
tist trades, basic electrigity, basic electronics,
first aid, and marine navigation--for distribu-
tion to tcachers in NWREL's five-state region.

The fiqa; phase, with the cooperation of the

statc &epartments of Alaska, Idaho, Montana,
Oregon, and Washington, is to establish clearing-
houses for the catslogued materials. :
Career Counseling and Guidance. VIEW (Vital
Information for Education and Work), originally

that stores mferofiche mounted in a data-
processing aperture card. With state and regional
modifications .(including, in some places, chang-
ing the acronym basce to "Vocational Information

" “for Education and Work"), VIEW is beginning to’

ERIC .- - -

enjoy -widesprecad usage. In California, the
system is one of the major components of 11
career informatign centers. :

The VIEVW system 1nvolves compiling (and fre-
quently updating) information on different occu-
pations, putting the information into a standard
format, which can include both typeset material

and 111uatratlons, transferrlng the material on a
particular occupation to-a piece of microfilm, and
mountinag the fiche in a data-processing aperture
card. Decks of VIEW cards are then p ced, along
with a microfiche reader or reader—priﬁter machine,

29
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.staff, thd*high school te
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in locations where they arc accessible to utudentL
and their tcachers and counseclors. :

Assessing the Effectiveness and Impact of Alternatives -

' In preparation for the decision that must follow, each pro-
gram alternative gencrated should be considered in terms of its
likely effectiveness in meeting the specified goals and objec=’
tives. Effectiveness in this sensc is used ag &8 quality factor.
For instance, in the case of the five alternatives presented
earlier as potential solutions’ to the problem of inadequate coun-
seling and guidance, professional judgments must be made by the’
best cxperts avail}able as to which of the: five alternatives are
likely to result in the greatest ifprovement in the quality of
counseling and guidance servic@s provided. . 1t may be judged in
this instance that quality could be improved most by the employ-
ment of additional counselors and least by. incorporating career
information into all high school courses. Such judgments are
géually subjective and estimates by experts at best. However,
when coupled with other inputs such as-the cost of the .varfous
alternatives, they provide valuable information for decision-

making. . Some planners attempt to rank all of the plausible

alternatives from highest .to ldwest in terms of their likely
effectiveness. ' ’ .

In a similar manner, the impact of alternpative approaches in
terms of the numbers of students that can be served by each
approach is another valuable type of data needed at this point.
The assessment of likely impact on the problem or need reflected
by the goal in question is the point of concern: Sqme alterna-
tives generated for any particular goal are likely to reach more
students (a quantity, factor) and, thus, to. have greater overall
impact on solving the problem than bthers. In guidance and coun-=
seling, for example, it might be argued that the employment oOf
additional counseclor® and/or the incorporation of career informa-
tion into all high school courses would impact most upon the goal
of providing all students witq more career planning information.

S . . ' ) 3
In some instances, the- judgment of likely impact of one

alternative as compared to another will be clear-cut and easy to

.make. In other cases, the judgment will not be easy, will be

quite subjéctive, but will need'to’pe made by the most knowledge-
able persons available to assist in the planning effort. In the
case of the guidance and counseling alternatives, it would be
most appropridte to obtain judgments about bothathe likely.effec-
tiveness d impact of the various alternatived®Wfrom the guidance
jrs, the librarian, and other admin-

1istrators.

_ 2
7James_A. Dunn et al., Laying the Groundwork for Vocational Educa-
tion .Curriculum Design: -Module 5. (Palo Alto, CA: American

Institutes for Research, 1976), pp. 17-20.

- *
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Detormine Resources Wegquired by Each Alternative

Before decisions can ho made about the best !‘tvrnntive for
any given qoal, an e¢stimate of the cost of each alternative
should be carcfully made. A more detailed and exact budget is
normally devcloped later, after a decision has becn, made about
which alternative will best mect the distxicts needs. The amount
of available funds 18 likely to outweigh many other factors .when
decision-makers arc reviewing alternative solutions, so the
careful cstimation of cost is an cssential task at this point in
the planning process. It is at this point where the school or
college’'s business manager can be most helpful.

For each feasible alternative the following cost information
should be provided. .

e an cstimate of the start-up or initial cost of the prdposed
alternative (This will include costs 'of facilities con-
struction or modification, equipment, curricular and refer-
ence materials, recruitment of staff, and other intial items
that take time or cost money.) '

‘e an estimate of the ongoinyg or operational costs of the pro-
posed alternative (Here should be included the cost of con-
sumable supplicsd, personnel salaries, transporation costs,
maintenance costs and other overhead charges.)

e an ostlmate of the likely student: teacher ratio and the per

' pupil cost of thc alternative

e squcstions as to how the alternative could best be financed,
if any (Fbr example, 1n sSome. instances, an alternative might
be eligible for 100% funding by submitting a proposal tp an
agency or foundation that is known to be interested in
funding the type of program or service desired.)

As it should appcar, this 1s an important, but not an easy,
task that must be completed before data-based decisions about
which alternative 1is.best can be made. This type of cost estima-
tion will permit a dollar figure to be associated with each pro-
gram goal-and/or pobjective. Care must be ‘taken to charge only a
fair share of the personnel, cquipment, and other costs that will
be involved in implementing the particular goal or objectlve.
Informed judgments must bc made when deciding what percentage of
a teacher's, counselor's,-and/or other person's time will be” :
required to implement, maintain, and supervise the particular
activity in question. Any sSpccial costs that may be involved
(e.qg., postage-or phone expenses required to carry out follow-up
studies) must be considered. In the final analysis, what is
desired is a comparison of the amount of money required to _
achieve each goal so that the costs involved can be compared with
the emphasis placed on the goal. 1If it appears that an excep-
tionally large amount of money will need to be spent to achieve a

LS
-
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1ow piaqzlty goal ‘whlle a small amount will permit the achleve-
- ment pfsa. high: priority goal, a clear justification. GXlStS for -

. choosing to 1mplement the hlgh prlorlty goal (all other ‘factors
- being equalP. . o _ . e

While there is no magic formula - for completing ‘this step of

the plannlng process,- some 51mple cost estimate foris have: proven

very useful. A sample form using a program goal. statement and
its a35001ated program objectives as a focal point is presented
" as Sample 6. If desired, the basis for cost estimatjon can. be a
‘smaller entity such as' an individual program objective, or a
larger entity such as the total costs for a new occupational:

- offering or a new or modified supportive serV1ce such as place-
-ment or follow—up. : .

Assess. Political Fea51b111ty and Co;patibility,

r

_w1th Current Programs _ - BE 1 o~ A

When considéring program and support service aiternatlves, N
one addltlonal group of factors needs to be given consideration!
These factors may be grouped together and labeled "political
'fea51b111 ty and’ program compatibility factors." All other fac-
tors belng equal or nearly so, these often will play an'important. _
role in the final selection of the best alternative solution. An
all 1nclu51ve description of the typé&€ of factors that need to be
taken 1ntq consideyation at this point in the process is diffi-
cult, if not impogsible to prepare, What is-politically feasible
in one college or..school and community, may be completely 1mprac-
tical in another community because of the different values,
expectatlons, and belijiefs held by c1tlzens, business, and labor
groups.’ - s : o

. By con31der1ng the proposed alternatives compatlble w1th
current programs, we mean the following.

{ e The proposed alternative will not take away large numbers of

-students from another needed vocational program which is
already operational.--While there may be enough students to

qustlfy offering one occupational program in a. ‘given - cluster_

area, there may not be sufficient numbers of 1nterested
students to offer a second program of the same nature-.
Instead the current program may need to be modified so as to.
accommodate, thrdugh more individualization or a general
cooperative work-study approach, a broader rangskbf student
1nterests than are currently being met. '

"o The proposed alternatlve w111 not dupllcate another: agency s

effort.--I1f the local employment agencies, public and pri-
vate, for-example, are doing a -good job of helping all
vocational program students find employment as they exit
programs, it may be duplicative and unwise use of pubhic
funds to set up a school placement program,‘ d

;
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e GOAL Ep ST ESTIMATION FORM -

>

'Program -Goal

{ . N . - s . R 0 . |
.. . . . . - b

" Associated " .
. Program -
- Obj3ectives: - 1.

L~ . .
\ . . . . L .- . .
N T . . . . L M I o . . |
- ) ~ - ‘ P c.
T . s - . - - . .
-

— _ _ . IR
‘ g o B ?r Init¥al . Ongoing (Yearly)
- Cost Category = - (Start-up) Costs Operational Costs

9

e

a. Personnel A o : | o - .
"“”?‘ o e v - | Lo n SR
- b.- Equipmeﬂi o o ' ' o

c. fSuﬁpiies and Materigisdﬁﬂ-\“
d. Facilities

(1) Office

(2) Classroom
"+ (3) Laboratory . _ . o e S

e, Maintenance_
f. Travel

g}v Miscellanebué.(pbétégé, a . ' ,-
. phone, printing, '
duplication, etc.) B :

TOTAL
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Anbther'example Of:dupliCatgd éffOrt might inVQlVé the con-
duct of a follow-up studys If the overall school or voca-
tional program is conducting fellow-up studies, it should be

‘unnecessary for each occupational program. or vocational .
. service area to conduct its own study. In some states, a

statewide system of follow-up has already been implemented,
hence local follow-~up studies should be conducted only;when.
they '‘supplement rather that duplicate a statewide effort. .

.Thefprngéed alternative shb;?a\be,bomgét;ble‘withEhé.bther~

‘educational programs from a health and safety viewpoint.-=

Will highly toxic or combustible materials be_utiiize‘t
Will obnoxious fumes, odors, smoke, or distracting ises be

" created that-will ‘interfere with the learning or Health and

F R

safety of other. studénts enrolled at the institution. will

- a special facility be required because of the hazardous .

materials or loud noises involved? “These and other health
and safety factors need to be carefully ‘'scrutinized. .

When- considering the political ' feasibility of the proposed.

«+ alternatives, ‘the following types.of) factors need to be analyzed.
' e DT e Ty : . :

-

“r

-activity, or an advisory committee or advisory council.
‘meegting elicit reactiqns»that,,Uggestlthe,altgrnat{z?
beffgvbrab;yﬂorAunfayorablyuviewed? o o, T

- . . . - . . H - . . ) . . " ¢‘-7‘. L . _." . .
.. ..» How acceptable will the proposed program or service rhe to

the community?--Did a community ‘survey or other planned

uﬁquid'l

L

.Will'ﬁarents and students support and pérticipate'in the -

program or service sufficiently to justify its, cost?--Thefe
should be sufficient data (student and/or parent surveys) to

~indicate real interest on the part of -students and their

parénts ny proposed programs or supportive services. .

Without’ the support of ‘the intended clientele, a program.

Oor support servicé stands little chance of being successful.
‘ Y e . , A ) .-

Will labor, business). and civic groups support the program

or service?--If there is strong opposition to a training

‘Program that might interfere-or somehow 'duplicate a business:

or labor supported apprenticeship program, a careful:analy-.
sis of the pros and cons of establishing such a program is

.in order. 'Without sufficient business and labor 'support,

for .example, work stations for cooperative experience pro-
grams and jobs for program graduates may b mpletely .
unavailable or not available in sufficient(! numbers. N
Will the proposdd program be appropriate for the level of
students. involved?--Some technical programs - are appropriate

" only .for post-secondary vocational or technical institutes

and/or .community college offerings. At the same time, some

- véecational programs Are most appropriately offered at the .

‘sécondary levei. -

N\
A
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® Wlll the proposedﬁﬁéqgram or service be v1ewed as a luxugy

‘.or _as a needed act1v1ty?——The purchase of large ‘and expern-

.. sive laboratory equipment may: be viewed as gnnecessary, 1f

" experiénce with such equipment can readily beé obtained -

- through cooperative work experience programs with. local
business and industry. Up to the present, many.educators

, and non-educators have viewed a school placement service as
an unnecessary luxury and a diplication .of what public and
private employment agencies do. Studies are reveéllng,

" however, that few vocational students are ever helped in
their. initial job searches by these agencies. Unless the
communlty fully understands the need for suéh a. pihcement

: serV1ce, it mlght be polltlcally unfea51b1e to -establish
such. , , , .

e
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For 1nformatlon on . u51ng decrsron-maktngmeriterra and-—
',1nvolv1ng dppropriate’ persons in selecting the best

“ o Activity
R alternatives, read the following information sheet.

© . -~ SELECTING.THE BEST ALTERNATIVES

. , : X 7

S The seventh step 'in the comprehensive vocational education
planning model presentedi ves selecting from among the various
alternatives. generated, the begt program and. support service
options ava;lable. This step in the plannlng process 1s.ba51ca11y
a dec151on—mak1ng step where tHle best program and support service
‘alternatives ‘are selected for actual 1mp1ementat10n {or. proposed

,.-1mplementatlon if actual i amentatlon 1s dependent upon ‘state -
_depdrtment approval an fundlng) :

v
‘

The major facto 5 tQ ider- in. Step 7, "Select ‘the
" -Best Alternat;ves" of the plannlng process are: Al

' Oinvolve'apprOpriateypersons

‘euse decision-making criteria

In a’ sense thls step may be vlewed as: the culmlkatlon of all

.. the data collectlon,4needs assessment, '‘analysis, etc., that have
'been completed 1@ the comprehegs;ve and somewhat complex process
of vocational program planning. At this point all tpe data has
'been assembled, the alternatives have been' delineated, .and now
decisions must be made as to whlch solutlons will be best for
your school or college. e e .

Involve Approprrate Persons o T
. -

i One of the most important- thlngs to remember at- this p01nt
1s the pr1n01ple of involvement. Simply stated.this is the prin-
ciple of involvimg in the planning process those persons” wHo will
be aff.ected by the.program outcomes and who will be responsible
.for implementing the plans conceived. While administrators and
program planners-may be tempted_at this point to "go it alone"”
because it-is certainly easier and more:expeditious to do so,
such urges must be resisted. While the ‘final decision-makin

o authorlty résts with the school board. and, through their del

gatlon, with the ‘superintendént or-president of the 1nst1tut10n,v

wise educational leaders will seek and utilize the 1nputs ‘and
recommendatlons of informed and concerned others. In theé voca-
tional education planning process, they should at least partlally
delegate this decision-making function to the.staff" plannlng
committee and to the Tocal vocatronal advisory council. The
latter group's recommendations must be sought by law under the

+ . . . .

~J
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Vocational Pducatlon Amendments ‘of 1976. Although- the respon51—
bility for these deC151ons rests at the highest levels, we know
from considerable experience and research that a program involving
educational ‘changes has’ the best chance of success if those ’
directly affected play a major role in its planning.

R c . R
Use of Decision-Making Criteria e T

While Phere is comsiderable latitude in the method which can

.pe used to select-.-among alternatives, some type-of rationale,-

data-based, and objective approach 1nvolv1ng predetermined cri-
teria should be selected. The temptation of many admlnlstrators
and program planners to “fly by the seat of the pants" at this
‘point must be avoided. A more loqigal and defensible’ approach
involves. the specification of spme4§r1ter1a, and some use of a
ranking approac? with the crlterla forming the ba31s for 1nformed
]udgments.' .

For example, the model developed in Fresno, california, .

provides for the.assignment of an arbitrary score

{(ranging from plus 4 positive effect to minus 4 nega- ';

tive effect) -to each.of the proposed solutions. A,

separate ranking is a551gned for each of & variety of ™

factors: staff reactlon, community reaction, student - -
. reaction, costs, availability of resources, time needed
_to implement. and ‘success of similar- “entures. It is

then possible to derive a cumulative score for each

alternative, and rank them. The factors to be  -rated

may vary to suit the decision-makers, and more sophis-

ticated variations can prov1de for a syspem of weight~

ing factors.8 RN :

’ There appears to be llttle aqreement as to which factoérs
ought to be used in the ranklng process. If Step 6 has been carc
ried out as outlined earller in this information sheet, data will
- be avallable on the: Co _ ‘ P DU
“J}ikely effectiveness (quality) of eaeh~alternati§e

e likely impact (quantity) of eaehveltefnatiye . ) g;\\

e resources necessary to implement each alternative

e political feasibility‘of each alternative
' ocompatibility ef efch aldernative with parent programs

I
4

8Kenneth Pack and BLrﬁbrd Kaplan, Comprehensive Planning in Edu-
cation, No. 1 in a Series. of Handbooks on Comprehensive Planning
for Local Education Districts. (Trenton, NJ: Department of '
Education, 1974), p. 12. - . S

v
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‘T,”iﬁéfﬁg‘thé guidance and counseliﬁb prgplem'and~a1£ernativ¢s
' presénted earlier ;3s an example, a ranking form such as the one
- ‘presented as Sample 7 could be used. oL -
/" . » ) - -’ K ‘ . ' . .

o Other factors commonly mentioned suggest tha&Jcriteria for
;ﬁis_type of deci'sion-making .include: - ’ '
' ) S T o DR .
success of each alternative S L
: _ , N _ ,
. . . . ] J - r ) _(A ¢ £ [
e eage of implementation IR -

. _ .o’ c'hant:“'e Of

e cost-effectiveness of each alternative

[

. : ostaff-%edﬁcators) reactlons.tb éach,alternative

e availability of resources
4 N - . R ' - ) T
" - Another variation of this type of ranking approach involves
assigning different weights to different factors. The effective-
‘ness, impact, and cost factors, forefample, may be given double
or triple the weight given to the other factors. Another varia-
tion involves giving more weight, for example, 'to the overall
-rankings. of administrators and board members as opposed to advi-,
sory council or staff member rankings. ' N

¢

. Je .
A
o ‘

~
- In a Minnesota reséaéﬁh study using simulation techniques
-+and designed to analyze decision-fakiing procedures, eight major //
- factors were identified as keys in the decision—-making processes
used by a group of selected educational planners as a bggié for
justifying their decisons about program alternatives. THe ques-
«tion pdsgd by the Minnesota researchers was "What factors were
used in making decisions,cbncerning the questions posed through
,thé-simulation,exercgse?“‘fThe majo? factors that emerged and
their operational definitions are presented in Table 1.:
. [} . : . . :

While these factor!’have_not been proven to be the flost
important or the only factors that should be used as criteria for
makingeplanning decisions,’ they were found to be important by a .
selected group of experienced planners dealing with real program
alternatives. Since there is not a uniformly agreed upon list of
criteria that should be used, local planners will have to decide
which criteria are most relevant for theit particular situation.
Perhaps 'most important is that the criteria being used be reason-
able and be made explicitly known to all concerned and involved.

.
009
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© RANKING.OF ALTERNATIVE SoLUTIONS!

Goal: Iﬁproved'Guidance and Couhéeling Services ,.‘

[

‘ } ' ‘ ‘ ‘ ; o . ‘ .

? -

[

\

Alternatives

Criteria

Bffective-|
Impact

ness

11234

l

3

' Cosf

- .| Political

Feasi= |
| bility

172 3 4

Program
, Compati-
bility

Total
| Weight

Overall
Priority

Ranking |

hEmploy “

Mdditional

Counselor

‘2

RN

g

3

123 4|

15

Incorporate
Career
Information
Into All
Courses

[

10

Caree; 4
‘Information
Center

11

Planned
Career

Information

Activities

| Vocational -

Career

Orientation .

Program

4

4

t

3

.16

\

1 . Lw 2= Moderate 3 = High 4 = Very High

9Adapted'from Peqgy W. Patrick, Planning VocationaliEducation:‘“A Guide for LdEaI-Administratoré.

$),

Full Tt Provided by ERIC.

(Little Rock, AR: = Arkansas Department o
p.. 21

f Educatiqn,WVocational-Technical and Adult Education,
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L . _TABLEJ
R
* ' MAJOR FACTORS. (CATEGOH IES) AND THEIR OPERATIONAL DEFINITIONS"’

: , Operational Definition

__Major Factors ) (Factors Cited. b Simulation Participants) .

B

-

+ ‘Satisfaction ' Individual Needs of People: preferred occupations

' of gtudents, special needs of individuals, student
o e interest, cost to students, ability to serve stu~
C \.A - denta, etc.

Satisfactoriness Needa of Society: occupational demand, placement
-0 o . . rate, employer acceptance, economic. growth, occupa-
L tional turnover rate, business and labor interest,

etc. :

Educational and/or ffquam Cost: staff and facili-
ties availability, duplication of effort, cost is
prohibitive, entry level program, cost—effectiveness,
cost;ggr studeﬁt, etc. : :

Efficiency

Alternative Sources = OtherlEducational Sourcesg: other agencies better
' _ tooled to provide' training, apprenticeship.approach,
T - secondary education is sufficient, etc.

Quality . . . Educational and/or Program}Quality: . program pre-—
‘ ‘ -requisites and organizatiom, local- support: services,
on-the-job tr:}ﬂfﬁé opportunities, program compre- -
hensiveness, " efc. S .

Equal Opportunity Equal Opgorﬁcgity for Education: vocational educa-
B tion should pe made available to all who can benefit,.
N e s J4.career,'educa on for minorities, cultural goals of-
' o minorities arp different, etc. Pt

R \ — 7 3 1

' Legal ‘ :  Legal Reqdirements: college degree.program, voca-
" : tional education act, professional occupation,
skilled worker, limiced training reg;ired, etc.

) " . F‘
Mutual Satisfaction . - . Combined Needs of Society and Individuals. programs
. ., could provide useful training, needs of local area,
"documentation for need of programs, needs of nation,
upgrading of existing occupations, etc.- :

1OGeorge H. Copa et al., PactorQ, Priorities, and Information Needs 'in Planning

: Vocational Education: Views of Selected Educational Planners in Minnesota.
(Minneéﬁq}is, MN: University of Minnesota, Department of Vocational and
Technical Education, 1976), p. 23.

-
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: , For information about the reaearch study conductednby
Obm&ul' "thé Minnésota Research Coordinating Unit dealing with
Activity ‘/the procedures used to identify important vocational
‘ education decision-making factors,.you,may wish to
\’ read Copa, Geigle, and Imade, E‘actorsJ erorltles.'"

and Informatlon Needs in Planning Vocatlonal Education.

- : OR
For 1nformat1qn abou® a series of s;mulatlon exercises
: deallng with vocational education pldnning, you may
wish to read Copa, Geigle, and-Irvin, Critical -Issues
in Planning Vocational Education. You may-wish to
meet with some of your peers to complete one or more
of the eight 31mu1at10n exercises presented.

& N You may wish to meet with 1- -5 peers who are alfe Pt
’ i taklng this module to discuss P&ocedures for qeNERGN.
gg:m;, lqg program and support service alternatlves and/or - -

to discuss procedures for selectlng the best alterna-

tlve.

. a - -

£
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‘The, following items check yolr comprehen51on of the
material—in the fnformation sheéets, "Considering T

Program and Suggort Service Altérnatlves," pPp. 25- 35,

and "Selectingxpthe Best Alternatlves," pp. 37=-41.
Each of the fi items requires a short essay-type
response. Please explain fully, but briefly, and- .
make sure. you respond to all parts of each’ 1tem.

-

a . : ) .

SELF-CHECK

ﬁ.' Why should local. admlnlstrators take the time necessary to

develop alternative delivery strategies for each major pro-

, gram goal, instead of simply devising one workable alterna-
tlve? 7 . e :

S

o

2. - What technigque is recomme ed for the generatlon of alterna--
- tives, and who should be dihvolved?

M . 4 : >
3. What information about each program alternative generdted

. 'should-be assémbled 'in preparation for the selection of the~
best alternative 8tep that follows? \\ g
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" 4. What basic -planning principle shefild-be adhered to when : .-

. Belécting the best alternative for meatihg €dch program goalz?

¥

[

*‘-, .‘ - . .._4. ] 4“ . . | -, .
5. Descrlbe the type of crlterla that should be used in judglng

which of the alternatives available to meet a glven goal

will be the best. -

Feedback

] T
’ } .
<
v | :
. »
,) \
. -
\ -
4 . ) 1} |
g
44
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Compare your completed ‘responses to the “Self-Check'

need not-.duplicate the model responses; however, ybu
-should have covered the (same major. points. .

’ ) . N .

MODEL ANSWERS - . N

1. The whole purpose ‘"of the comprehensive planning\process is
to help planners arrive at the best possible solution to’

- each vocational need that exists. It is only through a
careful consideration of all ' the available program and
support service alternatives that the "best solution” can
be derived. _ , _ . : ’ -

2. The bralnstormlng technlque is recommended as probably thjﬂ\\
- best approach to developing a comprehen51ve array of voca-

- tional pr gram and/or support service options -for meeting
each priority 'goal. During this process, everything pos-
sible should be done to encourage the development .of inno-
vative and creative approaches: for meetlng the goals.

_As many different knowledgeable persbns as possible should .
be involved in the process qf generating. alternatives.

Among those that should be included are vocat10nal teachers,
:counSeiors, other administrators, consultants, parents, and
adv1sory commlttee and advisory .council members. :

3. At least the follow1ng types of 1nformat10n_shouId_be-devel-
oped or otherwise assembled for selection of the best alter-

.

native: _ .
a., likely effectlveness (qkallty) of each alternatlve
‘b.. likely impact (quantity) of each alternative
c.  estimate of the resources needed to lmplement each
alternatlve .
d. assessment of political fea51b111ty - R .
e. assessment of compatibility with cu;rent_programs
4. When selectlng the best aIternatlve, the principle of ‘ -

involving in the plannlng process those persons.who will be
affected by the program outcomes and who will be responsible
for implementing the plans conceived, should be closely
.Observed. The new 1976 Vocational Egducation Amendments
require spec1f1cally, that members of the local advxsory
council be one of the groups 1nvolved
5. There is little agreement apparent as to what criteria
- should form the basis of the selection process. It is
recommended that the criteria to be uged be explicitly
agreed upon beforehand and that some type of ranking of

-
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..each alternative across the .criteria selegted be completed.

The following represent some of the most commonly used .
criteria: : . ' N )

a. likely effectiveness -

b. 1likely overall impact

c. FKesources required

- d. - politjical feasibility J ,

‘e. compdtibility with gresent programs »

f. ease/of implementation ‘ |

g. /effectiveness of alternatives

h.

catdr?:eactions to hlternatives

»

LEVEL OF PERFORMANCE: Your completed "Self-Check" should have

~ covered the same major points as the model responses. If you
missed some points or have questions about any additional points
you made, review the material in the information sheets, pp. 25-41,
or check with your req'urce person .if necessary.
' . S
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a * Learning Experience IH

. »
-OVERVIEW

After completlng the requlred reading, demonstrate
knowlédge of the important. concepts and procedures-’
to follow in developing 1mplementatlon plans for
vocational educatlon. :

Enabling
Obhjective

You will be reading the‘ihformationvsheet}
"Developing Implementation Plans," pp. 49-73.

Activity

. 4 h , -~—
. .

You will be obtalning and’ zevlew1ng copies of the

application forms that mist be. completed by local

educational agencies applying fOr vocatlonalﬂfunds_
.. iln your state.

A"cthalv.i,ty

ad

\

— 7 | ' o
.. I . . You.may w1sh to maet’ w1th peers. to discuss con-
2?@@“' cepts apd procedures for dévelpping local voca™
ctivity 3y tlbnaiaeducatlon Rrogram plans..

B . ’
. yooL T ' - . ‘
47 A‘ . . . n . . - N . . & -, B
[y 4 , «

ppghedures to-.foklow .in develo ing 1mp1ementatlon -
1§I/ Y &Umpletlng the ?Self heck, ﬁ;gg, 75- 76{//’
s T y 1‘7 : I ‘_ o . . ) A .

_ v ’,f’, , : . s




! . For information on the ‘major factors to consider ‘and
Activity.. procedures to follow in developing local plans for
' implementlng the alternatives selected, read the fol-
lowing information sheet." Sy ;

’” ..

~ | 3 DEVELOPING IMPLEMENTATION PLANS

Once the program and support service alternatives to be
implemented have been! selected (actual implementation may still
be contingent upon approval for federal and state funding), the
alternatives must be developed into a plan for implementation.
Effectfve implementation must be planned and well coordinated to
ensure the development of a smooth and effective plan of opera-
tion. Now that the list of program and support service options
has been reduced to those that will be put .Jnto operation if

funding is forthcoming, actual detailed plans, budgets, and time.

schedules need to be prepared . _ ‘
r . i | .

L4
A

The major factors.to consider ln Step é,."Develop'imple-
mentatdon:Plans"”" of the planning process are: ' '
e specify major activities and events s
'. o« determine total resource‘reqdirements : S
o develop a management planrr - . '

e develop and submit application forms
) . '
~.1 ‘\

® begin actual implementation.v ‘f-‘. _ N '

« - . . -5

h Wlthout effectlve 1mplementatlon, the entire pl&nnlng process

iw.reduced to, d more or less meaningless exercise. The implemen--
tation step. should bd viewed as the culmination of the assessment
. and dqvelopwental phases of the planning process, and the begin-

Y ning of steps—to ensure successful implementation \Qf the chosen

) .

solutions. A concrete and specific plan of action is needgd that
will ensure ‘sugcess to the max1mum extent p6551ble.” o

» This step also represents the p01nt at which refinement and
consolidation must occur. Refinement must occur in the sense
that estimated costs for various alternatives now need to be ,
reviewed and refined into actu budgets for lmplementlng each of
the alterhatives salected Consolidation must occur in the sense
that all the activities necessary to implement the various pro-
gram goalg. and objectlves need to be assembled 1nto -a master plan
of events along with a schedule of: who is to do what and' when.

C e

= o
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For schools and colleges laxge enough and fortunate enough
tb have persons designated as plannersj this is the stage of the
process when the responsibilities of e planners often ends
(they are seldom responsible for actudl 1mplementatlon), and the
‘administrators and professional staff bggin to take full charge.
Needless to say, the planner can continue to be of much assistance
as plans are developed. ‘ L a.

Spec1ﬁx MaJor Activities and Events ' -

A well developed implementation plan can optimize the chances
for successful implementation by carefully delineating the activ-
ities that will need to be conducted to achieve the agreed upon

' goals, objectives, and solutions. During this ec1f1cat10n .

N

- most logical order for carmying them out. In some cases ah

-

process, an effort should also be made to ident! any remaining
‘constralints that might prevent or ‘inhibit the successful comple-
tion of .important activities..

The major activities and events can be organlzed and. con-
solidatedpin several different ways. One recommended approach
involves clustering or consclidating all the different alterna-
tives selected into the K vocational service areas and/or support
service areas affected. For example, any changes to be imple-
mented- that would affect the guidance and counseling support
service would be grouped into that area. 1In the same manner,
programs that would affect personnel and eventd in the trade and
industrial area, would-all be clustered into a master schedule of
act1v1t1es and events for that area.

cTheamount of detail that is placed in the major activities

-4ehts chart should be sufficient to outlfne the major adﬁlv-

., tasks, and steps to be completed. Hoﬁever, it should not

letailed as to make its development an unnecessary burden,

e of plaqplng de ce iB8 sometimes referred to as .a "work
8.

*down structygre. samplé format for this purpose is pre-
sented as Sample_ T . '

, : , [ A ’
The.activities, task and steps contained in a work break-
~down structure of this nature ghould be sequenced in the best or

activity, task, or step will need to be completed before others
ca? In some cases agtivities can and should be conducted con-
cu rently, and in other cases’, sequence will probably not mitter.
v [
Prequently persons worklng at the hlgher levels of adminis-
tration will not .want the same detail as may be eded and’desir-’

”fable for the teacher ©or counselor who "must carry/dut Ehe_steps.,.

——.__ Fpr’ th/se-adm;nlstrators and perhaps. for: board members, a mere

<

: Titsting 'of the major activities. and events themselves may suf-’
fice. The administrator and other planners and 1mplementersF .
should develop this type ‘of work breakdown schedule in the detail
.most. helpful to them. Such a chart should,Qe v1zwed as a plannlng
and sequenging tool. 7 _ L. o »

* -



A

SAMPLE 8

1

WORK BREAKDOWN STRUCTURE

»,

Service Area or Supportive Service:

]

-

Steps to be Taken

Activity or Event Tasks to be Performed

l. | ‘ a.

R
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. '
- . .

Determine Total Resource Requirements . & , .

During the planning' for preparation of. alternatives, cost
estimates were developed for each of the proéposed program and
suppor§ service (ancillary) activities. Now that th& alterna-
tives that will be implemented have been selected, detailed
planning must be completed with regard to the various resources
(personnel, supplies, equipment, etc.) that will be needed  to
actually initiate and operate a new program or service, or to.
maintain an existing -program. While estlmates were satisfactory .
for the comparison of alternatives, at this point estimates heed
ta be carefully reviewed and reflned int® actual budgets for
operatlng the programs. : :

If a good job of deta111ng the act1v1t1es, tasks, and steps
to be carrled out fior each 'alternative has been done, as should
be done 1in developing a work breakdownr structure, it will provide
a good guide as  to the activities and tasks that will cost money.
Another source of help, will, of course, be o0ld budgets that have
been developed previously. Care should be taken to determine
separately for each vocational program and support service to be
melemented the best possible cost information. It will be

. hecessary in mosgt cases to invelve the vocational teachers who
know what equipment and.supplies are needed for the programs they
will teach. It will also be necessary to involve the business
manager who will know how best to. as51gn maintenance and overhead

. €0sts to various activities, and others as approprlate depending
upon the partlcular program or support service 1in questlon._

In budget development, it will usually be necessary to ask

" staff and progralj supervisors to cagefully distinguish between -
essential equipméft' and supply items, and. those that would be

~-nice to have. Som administrators ask teachers to clearly iden-
tify the priority at” should be’ glven to eacH item requested: .
Persons compiling e budget request . items wlll-need access to
equipment,, referen e, and supply cataldgues so as to determine Yy

actual prices. \ v
B The major resource items of concern - 1n determlnlng thg£§otal
resource requ1rements needed foLlowsu : : : . .
- . o ..
Personnel. ——The ma]or cost in the operation of many programs
and support services is personpel.  Careful decisions must be
made about the number of teach&r (s) needed for a new program, and
the percentage of time a teacher, counselor, or other specialist
‘will be ass1gned to a specific support service activity. No |
program or activity- should be. overcharged in terms of the time .
that will be devoted ‘to it, nor should it be undercharged. . For -
new programs, and services, informed estimates will often have to
be ma e. If a particular program is to have the help of support
personwel such-. as teaching aides, a secretary, or work-study stu-
— dent,‘these charges must be calculated. , _—_— h




.

4

’

Equipment . --Lquipment becomes a major cost item for some
programs like machine shop, but.is a relatively small percentage.
of the total cost of .other programs such as distributive educa-,
tion. 1In most cascs, equipment is ‘defined as items which have a
useful life of more than one year and which are usually repaired
rather than replaced. The definjtion of what constitutes equip-
ment usually includes small hand tools, machines of any kind,

games, -models, furhiture, and reference books. K

A santple budget request form for equipment iS~presente§ as,
Samplg 9. '

SAMi’LE 9

EQUIPMENT BUDGET REQUEST

Vocational Prégram or Support Service: . '
)

Dat\Subrﬂitted: Lo : Submitted By: -
- ’ e .

*

IB

Quantity' | Item Description | Unit Cost | Total'Cost | Priority |

s —_

L) .. .
LAy -~ ' ——

r: T . - - . . . -
S N =
. - Supplies and Materials.—-Instructional,éupplies are commonly?
defined as those items which will normally be consumed yearly in
the course. of instruction or in!providiﬁg'the_sppportive service
needed. A sample -format that may be wused for this purpose is
presented as Sample 10. - . o . ' o

. F



N + SAMPLE 10 - .
. SUPPLIES BUDGET REQUEST N
Upcational Program or Support Service: -
Date Submitted: ___ Submitted By: | \\\

e ‘ . -

Quantity | Supply Descfiption Unit Cost Total Cost | Priority

Sk

7

Sone admlnlstrators prefer to ask information about recom-—
ended suppllers that can later be used by the business . office in
submitting actual purchase orders. Sometimes information is also
asked regarding whether materials are for student use or instrcc-
tor use. Forms for this type of budgeting are usually prepared e
in triplicate or larger quantity so. that the orlglnator, adminis-
trator, and bu51ness office can all haye a copy. - -

Facilities.~--When new voc tlonal facilities are to be con-
structed, most states require the. completion of a special appli-
cation dealing with 'such factors as: (a) justification of need
for fa0111ty, (b)" projected enrollment in the  facility,

(c) instructional programs to bé housed in the facility,. (d) area

to be served, (e) how total construction costs, including local.
share, will be financed, ahd (f) planned construction start and
completion dates. - If a new facility is needed, your state depart-

ment qf education vocational division, should be contacted for
the approprlate forms and application 1nstructlons. -

For many programs "and suppbrt Services, facility costs w1ll
be limited to the maintenance and overhead cost of- physical
plants already in existence. For others, a certain amount of
remodeling or renovation may be necessary.

. " L} “
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~ Maintenahce Costs.--These costs may or may not be included
under”factlity costs. The important point is. to see that appro-.
priate charges for heat, water, electricity, custodial, and other
t services are included in the total budget., regardlé€ss of the
classification scheme. o : -

.

.
¢

1 .
- Travel Charges.--Most vocational teachers and many of the
support service personnel such as job placement coordinators will
need to travel as part of their work assignments. Each person
involved should estimate the number of.miles to be charged

against his or her budget for school -business.

-

_ .Miscellaneous.--Last but not always least, any other legiti-
mate items of expense such as-postage, rental of equipment and
.the like, should be censidered, and if needed, budgtted for. : .

: - Individual budgets prepared in the general 'franner outlined
- should be reviewed by the appropriate supervisors and/or admin-
istrators. Once items requested have .received the necessary ,
approval (s), all, the program and support service budgets should
.be summarized and consolidated to provifle a grand total cost

figure for each item category. ‘ ) '

-

When completing the final budget process, administrators and
program supervisors at the . appropriate levels should carefully
examine the buydget rcquests to see that minimum state program and

~instructional standards will He met as outlined in the state plan
for vocational education. WModt states have established,mihimum
requirements for classroom and/or laboratory spgce_per~studeﬁt,
minimum equipment lists, class size, etc:~*Req&i¥emehts vary con-

;/gidérqbly”from program to program and from state to state.

]/ Dévelop a Managemeht Plan ' ’ .,
g . ] . « -
Many different management ffechniques are available for con-
sideration. Only brief mention Wwill be made here of some of the
standard management techniques in use by edugators beca se of the
complexity of these techniques and their rapidly‘changﬂﬁg nature.
Probably the following four techniques have received the most '

attention and use by educators in recent years.
\ .o ’ 1Y
"y

e Management by Objective (MBO)

® Systems Analysis

¢ Program Evaluation and Review Technique‘(PERT)

"

e Planning, Programming, Budgecting System (PPBS)

For a general description of all these systems, you may w&sh
to refer to Management Systems for VocationAl and Technical Edu-
cation, (Information Series’No. 51, Columbus, OH: The Center Ffor
Vocational Education, 1971). For a detailed description of PERT

55
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as 4 systems tool and the systems approach to educational admin-
istration, you may wish to refer to'Knezevich, Stephan J., Admin-
istration of Public Lducatlon (New York, NY: Harper and Row,

1969, Chapter 29) ‘ | - .

'

Redardiess of the .specific technique or combination of tech-
niques used, it should enable you to be aware of .the process’
being made to implement and”fully operationalize éll programs and
services. Any good managdment technique provides for an ongoing.
'monitoring of activities to. pfOVIde management "the necessary
feedback to keep the 1mplementat10n effort "on-course."

Two important aspects of any sound management procedure
include the schedullng of expected beginning and/or completion
dates for major activities and events, and the specific assign-
ment of a person or persons who will be responsible for seeing
that the necessary work is completed. This type of management
. takes into accdunt tke key questions of "what will happen when"
and "who will be responsible for seeing that it happens success-
fully." Time/lines and pérsonnel assignments can be made along-
side of the work breakdown structure charts mentioned earlier, if
desired. Many administrators find helpful some type Qf time- o
phased master activity network such as the one shown in Figure 3 " °
dealing with the activitieés that need: to be c0mp1eted as part of
a national ‘training program for persons preparlng local adminis-
trators of vocatlonal education. ‘ :
Devclop and Submlt Application Forms K

) El v,

To obtain feder}i and state funds for vocational educatlon,
local administrators annually must submit a detailed one-year
plan for vocational education fOr the college or school district,
and a five-year long-range plan. If the various planning pro-
cesses and procedures outlined thus far in the vocational educa-
tion plannlng model (see Figure 1) have been well conducted, this
act1v1ty is a relatively simple procedure of obtaining the neces-
sary approvals from the appropriate administrators, tHe chair-

- person of the local advisory council, and the board of education
or board of trustees. The major task, once the necessary local

approvals have bheen obtaihed, is the completion of the necessary
loeal application forms. .

~

While the local application forms required by various states
requost basically the same types of information, each state
requires that its own.local application forms and instructions
be used. These forms often are modified somewhat from year to
year, hence it is extremely important that you as a local admin-
istrator of vocational education, make certain you have .the
current forms and instructions for the application you must file.
And make sure you follow the instructions and submit them on, or
preferably before, the deadline dates.
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CONDUCT NATIONAL WORK SHOP
COMPLETE EVALUATION OF IMPLEMENTATION
ACTIVITIES '
COMPLE TE FINAL REPORT OF PROJECT

¢

i

b
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o help you understand the nature and format of some of the .
various forms that have been used, cexamples of sclected state
forms are presented on the following pages. The forms are used
by the following states.

e Forms A-1 to A-4 - Kentucky Local Plan Forms
® Forms B-1 to B-4 - West Virginia Local Plan Forms

2
-

Begin Actual Implementatioen

nce the good news has been received that all your programs
and support services will be funded (that doesn't always really
happen), you are recady to begin the well planned implemeatation
process. Depending on the particular situation, certain actions .
will probably nced to be taken at this po@nt.

-

For new programs and new or additional support services

"approved, new personnel will probably need to be cemployed. 'In

some cases, recassignments of current staff will be called for as
some programs are cxpanded and others reduced or eliminated.

Purchases af cquipment and supplies ‘that were dependént_upon
state and federal funding approval should now bé ordered so to
ensure -their arrival in time for the beginning of classes.

The monitoring process must %égin to see that funds are
spent. appropriately, personnel are assigned to all important
activities and tasks, minimum' standards are met, and plans'are
‘implemented as prepared. Challenges lie ahead, but so do new
opportunities to see that more of your students vocational needs
are more efficiently and éffectlvely met then ever before.

-

!

d Obtain copies of the instructions and application
forms that must be completed annually by local voca-

Activity tional education agencies applying for vocational
- fuhAds in your state. Review these forms to determine

the exact type of data required by your state depart-

ment. Your resource. person may be able to supply
these forms to you and answer any quéstions you have
about them. : '

/" “ 2 ; . . .'- ; 3 ’_..

» . ¥.
. IOplmmll You may wish to meet with 1-5 peers who are also

Aﬂlmtv' taking .this module to discuss and gompare your under—, ~

standlng of the plannlng processes involved.

Vagap? e e
N

-



Form A-1 '

“

LOCAL PLAN FOR VOCATIONAL EDUCATION
. . ‘: '0'

. ,
“ . .
. .

Fisoal Yeer N

Local Educstion Agency . *

STATEMENT OF ASSURANCES , _ . R

The applicent hereby assures the State Board of Education of the following:
1. The local plan for vocational eclucation has poon'dovolopod in consultation with rgpuunmives ’
of the educational and training resources available to the area to be served. ' '

+ 2. Féderal fupdfy made available will be uud% 25 to supplement. and to the extent pragical,
co increase the amount” of local funds that would in the ahsence of Feders! funds be made
%4 . available, and in no cese supplant such locel funds. . - - e,

» b . - B

B » 3 AR

» 3. Faederat funds received will be used for pfograms of v'ocatfocwl odugation {except consurer and
}-homomuking education) which can uﬁembnnrgud to (a) prepare students for employment or
~(b) be necessary to prepare individuals for 8 suocesstyl completion of the vocational .pfogram or

() be of significant assistance go individuels enrolled in Moking an informed and meaningful

occupational choice. - _ NI -

AL w e

4.  Adequate facilities and equipment are, or i)vlfl{ be, available 10 conduct the-programs projected.
5. The applicant: will make &n annual evalustion report and such other reports as may be
ressonably required by the State Board. . . :
s 8. Empldv'mohl and enroliment in the programs, services, and activities, contained in this blaq
sheil not be restricted becsuse of race, sex, creed. or national origin. . '

T2 Any Foderal funds received under Title Vii-of the Elementary and Secondary Education Act.of
1965 (Bilingual Education} will be so used that expenditure; for program purposes will .
supplement those from PL 80-576.funds and will nat amount to duplication of effort. ]

GERTIFICATION . ,

| do hereby certify that the above stsurances will be complied with and grograms, services, and
activities approved will be conducted in accordance with. the Aqs, Regulations, and the State Plan for
Vocstionsl Education. : : . )

1 funhov‘ogroo that funds will be used as stipulated in the application.. ‘ .

! further ngroo that our local fiscal effSrt for the year covered by this plan will be mair{lained' at'a
level at ladst squal to the preceding fiscal year. ‘ N
, ] ,

! do hereby cartify that to the best of my knov'vlédgo alt information contained in this apbi‘cation is

v

O

ERIC -

Aruitoxt provided by Eic:

true and corract. . ) .
. ' & .
i ] - . : 4
Locsl Educational Agency ' Chiaf Sehool Administrator - Date “;'
Reviewed by institutional Advisory or Steering Committee: w3
Signature ‘ o Tiwe e _Date |
59 ‘ i

-~
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T ST T e . . Check Program Ares
- ‘g N B : e . . R - . .
e - -~ ) . . ., . 4 Ag‘ . L

D pnoerrAM PL\KN FOR-FISCAL vw G| e

Local Educatlon Agoncv : D

A School LR Roglon . ] ot ——

- . g P
A T o~ )
- ) ' « ’
. i, Bgsed on evalustion of k:Urrant__.program, what ;;rbgram _n_éods were (t'!intified? B * :
"¢ " {g) - What changes are planned for next year? . R g

(b).  Within‘next 5 years?” EE

. s -~ - . .
v - . .
. e e g . .
. - . . - . .
R . . . L Toe -
. . S \ . . ¥
Lo . . .

M. & What studensorganization(s) relating to this program will be in operation next.year?
N ) ’ £ > ) - ) -
_b.  If none, please explain. . . _ d

AT

' - . . -

(. Facilities, Equipment, and Supplies

.. .Fac‘lﬁt)f’.—; * No, Size No.of Work Stations = - -
. : o . - per.Classroom or Lab R

- - o B -

a%WOOm" L ‘ —
Lnburshom e ' AR ; S—.

B
b
c S "‘i(age Area -
d.
e.

* Office L i - _ . ,
Other , : - : o ' ' o . /

- e . . »
SRR 1

b, Equlpmont - What oquipment and mstructional mltanals are’ needed to make the program-more

. ¢ eﬂoctlv.#’ﬁwhv? : . R ,___},,J e o
T ‘ " ) ,- - S ’ ) Y o CL ¢
h ] a ' .
) .- R . '
. A N )
. o . "_ ] - )
‘ c. Suppllu : S o ey ; ' .
e 8. What tota! amount is provided for comumlble supplm? ' ‘ Coa -
b.  List sources and amount . ° o :
o o L ‘ ' - L] o
-::‘\ 2 . - I 2. ) - o ) - i - .
3. ) ) . - - i ' - ¢ - . . . -:.
( . ‘ \f - - B L ‘




Form A-2- ('contrg ) - ’
a. Is theré an active craft or advuorv commmoe f0r this prognm?
b. If not, why? e ) o

€. Bnoﬂv cxplam how" thls mmmee is curremly mvolved in program planning,” development and

evaluation. . ] IR . . - .
V.  Areyou apmylng for.any of the followung funds? S v ‘
. ‘Handicapped _ . - ®~. Coop - Part G -
) Disadvantaged - - ‘Other (Explai;;)
Vi, Estimate. the numbear of students to rocowe occupatlonnl expendnoo classroom in_strdt:ti(;n in one or _
. more of thé following: =~ -~ - oot . ' - :
a. Co-op . . ' ' e.  Model Office” ~ * » .
. b. Farming Programs o ) f. Sim_qlation i
¢ Clinical . g. Other (explain)
d. lnurmhlp ‘ o . o .

"ViI. Dascribe the plln for program cvaiuauon utllnzing advisory commtttee admmastrators follow-up and
- _ _placomant datas, etc. : . N ‘

p VHI List curricular offerings plannad for ucondarv. postucondarv. nnd adult and estamated enroliment by Ievel for -

L s
next year. ) » ) E . . o ’ .
Program or *Par Length of **No. of - No. of - ) " Planned Enroliment
Coursé Title |Day Program .Soctions ‘| Teachers Secondary Post- | Adult ,
: .« ]"* [(Months or Sem.) 8 [ 10f 11| 12| Sec Prep. | Supp. | Appr.
= ) : i ‘ i g = | =t L
Y o . : e - - 4‘1: r 3
o _ i ) ‘ 3 ;
; ‘ -
L L =
. - S )
L ans '> " ,—‘\
T i - —J
*indicate number of hours class meets per‘dav.. Co oty _ - : : o '_.,v :
. % " r
ﬁ. ‘ U - . _ . ) ‘ Pt
Submitted by . . : : : : i §
- - i/ B .
Department Chairman or Teacher - . Principal, Coordinator, or Digector
\A \‘l ~ . 6 l R - *

L . N



’
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0 S

T ‘Form -A-3 \ S S =
- COOPERAT!VE VOCATIONAL EDUCATION PROGHAM PLAN %# .
_ . FQR FY’_-__'___' . .
-_" ' “PARTG ' '
Loéal Edmﬂm Agoncv B Sf - e e W .H’eg'ibn' . K ,v ‘
School - _ - i
i Sd\pol'or Agency Address _ | - - _ _ »
L ' “CITY .. STATE - ZIP CODE -
Cdmact- Pe-non . N Phone
(\.‘.odper_ativ_o Teacr_\er-Coordinafpr .
: Teacher-Coordinator ‘Certifiodd%‘o Teach T Yaars Téaohingtxpérieﬁce
' *  SUBJECT AREA .
Indicate Project Status: ONew | CICONTINUATION
: - : i o PﬁOJECT NUMBEB. -
What d&_.ta ns proieci éx.pedt-ac._i' to star.t:? _ Ending Date ’ ~ .
- Ch_eqk (v) the apéropriate Ie\veI(s) and -prog:an; arqals): | ' SECONIA_). RY "'§POS+SE'CO>NDARY
"" OAac | Osso - Ooe O H._EC.. (Gaintul) OHo PUBLIC SER. * [JTECH.
Do ep.  [ISPEC. vOC, PROGRAM ‘
indicate course(s} in vocational program éies ] “
t‘. Briefly state the nafure m)d purpose,'for which 'this-brbgram i; designed.’ :
' m impact will thls program have on the needs of disadvantage(; youth? ' i
Whnt impact wi’l this program h;vo on ‘reducmg youth unemplovment? )
y L.
s ’ - } 35 . _
- | - k- ) v
» .
. ’
- BUREAU USE ONLY
) APPROVED ] DISAPPROVED , _. [OJDEFERRED



‘i
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PROG RAM DESIGN

T

A
e
s ' - .
.

oy

- Co . s -;,- LN ..'. : l. .'b t
SRR 7 "'Form A-3 (cont.) \
. STATEMENT OF PﬁOGRAM OBJECTIVES 3- : EVALUATION .
The ob]octim should be’ sutod in behavioral .- o Ducrlbu tho tpodfic plan for evaluatmg each
. tarmis, and shoukd identify the outcomes expected *- obkctin of the program.
of thh prorlm (Use -ddltiond puou unoodod) . - o
! . . . 3 . ‘1‘ H
. . \ L,

A . Describe the major elements of the operational plan lndudmg general design, methods of instruction, and
subject area teachers participate in planning?

’ - teaching techniques. How will employers be involved? How will

What other personnel will be involvod in program plannlnu? 3

-t

.'\1

W

P

'P:



- {8) Indicate units of credit given for related class. . N S f\ :
LTy Units of credit for lupor\iliop on-the-job training _ ' ‘
5. Has an advisary committes been appointed for this program? - DYES CINO
-MEMBERS OF COMMITTEE _L': T .. REPRESENTING -
-« 5
. 3
. ' ¢ <y
_** N - 5 . . ]
6. is thoere sufﬂcunt support from employers to operato a cooperstive vocational educstion program m thls
occumtionll fleld? YES _. : - NO -
s . . »
A Haucommunltv survey been conducted? YES NO ' ' DATE
8. Have procedures been established for cooper.tlon with amployars to |dent|fy training stations in this
. occupsational srea? * 'YES - NO
C. Has a check list bun proparod to evaluste tha adequacy of luwmoJ tulnlng stations?
YES . o NO ,
3 a ¢
1.° *: ¢ ] ' ’ ' -
i D. H_al the local employment snoncv cooperated in the wrvoy?_ YES NO
7. How will students be salecteq for participation in the cooperative method of instruction? Who will select. them?
. LR . : y - M ‘“
] B i N ‘
k.
8. - Have accounu.gLBrocodurn been sot up to assure thc identity of funds allocated for eoopormvo vocational
. - education? YES ; NO
8. include 8 copy of th. propoded treining agresmaent which inciudes the trclnlng plan to be u:od wnth this program.

EKC

oA Form A-3 (Eont )./ o N
i . . ‘ PO 'v . ; .’- _ ' -
. R . a : i : . ' . e /
B. - Plan-of Operstion: - ‘ S . ‘ ) :
(1) Almnau Days ‘ —_Haif Deys_ . ~___Alternate Weeks .
.. ‘Othor (Exnloin) : _ , _ . -
{2 Avorm houn per wuk treinee is in school-r-uld studies > o - .
Ny (3. 15 a saperate related co-op class Drovldod?i -+ Dyes- 7 gno C e .
.'(4) Aversge 'hoursporweek trainee lt on tho job __ v W '

’(5); Avongo hours per wesk the tramoo will be in vocational related class under the supen&i‘pion of the .
. taachertoordinator . a S

. B 64 o o *

rE



LI S CHARACTERISTICS AND NUMBERSOA PERSONS TO BE SERVED s
N (INDICATE NUMBER OF ST UDENTS EXPECTED IN EACH CATEGQRY) |
D ) PROGRAM LEVEL T U T
.'occupmpml-ﬁ?‘g‘ _ SECONDARY | POSTSECONDARY '] "SEX | ,.-§C C
. " 'LREG | DIS |HANDL| REG. | DIS. |HANDLIM | F | PUBLIC PRIVATE* {. TATAL

'AGRICULTURE = - |- R o
BUSINESS AND OFFICE "w“' N e ﬁ W L
' ‘ \
MA&KETINGANIS BN AT T IR IR i
DISTRIBUTIVE - ‘ RN EEREE ) e
] I,!. : ) [ ‘I ‘.ﬁ ‘ t‘
weacrwoccurations | L . ol | s |
. : | [) ] ) . A ﬁ-
HOME ECONOM|CS* .
(GAINFUL) : | "

— T w —
INDUSTRIALEDUCATION} | o o
| R . ] ¢ | 1 o . | >,
PUBLIC SERVICE IR R - G |
: i »'/' Y
SPECIAL VOCATIONAL
. EDUCATION ,

. .'
s

"THE LOCAL EDUCATIONAL AGENCY AGREES TO MAINTAIN ADMINISTRATIVE CONTROL AND DI,RECTION OVER PROGRAMS AND
SERVICES PROVIDED IN PRIMATE NQN PROFIT SCHOOLS . YES. , NO ‘




) ' - Form A-4_. . . \ o
| ) BUDGET-REQUEST - BISTRICT CODE__
S -, Fiscal Year 19__ - N P
Pa ~ .., ... - Kentucky Department of Eduemon o, o ~.
* Buresu of Vocstional Education . :
- . Frankfort, Kentucky ' P

. -
. - ,
s -

S.::}melt one copy for each

Local Education Agency

Vocational Program Ar%a m‘

A . 7o providea by ERiC

74

o

.School : a
: ) _ .- R} each school: -
. Region L. . - &)-r_ .
.* CHECK PROGRAM AREA ’ ? | . CHECK SOURCE OF FUNDS
) : , R REA PART B — PROGRAMS PART F — CONSUMER & HOMEMAK!NG
7] Agribusiness - (O practical arts, []! Rogulav - ~ -
y [ Business & Office =[] Public Service ,' E Dmdvanuood . D Hom’e Ec (Homemakmg)
D._ valfetlm & DE [_'] ’fﬂg.ll"l_l Educ. i . g Handicapped = PART G - OOOPERATIVE T -
0 ;;‘.":':c"“""“‘f"f" 3 Speciat Prowams |55 RT A — DISADVANTAGED : R
(0 Home Ec. s [7] Oisscvantaged . ' D Cooperative Voc. Prog.
SUMMARV OF FUNDS REOUESTED (Ulo Budm Bldthpc as nesded)
. REIMBURSEMENT REQUESTED RElMBURSEMENT APPROVED
. OBJECT CODE & ITEM TOTAL _ Post- T Post- %
- . - ‘COST . s.oeondnry b secondery Aduit Secondary | sscondary | Adult Totals -
g _ - : S A T
- 10-Supportive Personnel. v . - | .
o, — . - I : B
R 11-Toachers | : s
E , ! »
. N . - L B b 5 b - .L
J0-Misc. Operating Costs 1.:- “ ]
[ . »
B -‘_' . A i 9
34-Travel
N N 1
B
a1t nnvuctnor}al Supplies \{ '
‘39-Mlnov‘Equipmem {Under 3300} N N !
\" B - , U N E
.'.l.SO-Mq'ov Equipment (Over $300) | ’ )
‘TOTALS ' N )
.. PROJECT NUMBERS ! J
. : . — 4o b _
REQUESTED BY:: ' a . . _ RECOMMENDED: (Bureau Use)
-, T g D ‘
. ‘ ' 3 .
Department Chairman or Teacher Director .
) 1/ . ‘ 4 .. \ » L] . - [ [ - - 3 L Y ) . [ . [ - [ . .
Principal, Coordinator, or Director APPROVED:
4 8, - A .
Chief School Administrator . + Asst, Superintendent for Voc? Education
e T T — Date : / o
. ERIC, " | -

A
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- .Form A-4 (cont;f

Backupr No

N

T Budget
‘ LN

N T aca Education Agency .~ T . ) TTTRegon T T
) ] o o e
- - School " Fiscal Year y
R e ) . 3 % Pl ] g PR 1 Y ) - ” —- , v‘ 3 SEmra. I =
s +* L] -
| S omf/ . SALARIES | S
(10 SUPPORTIVE PERS NEL) - PR . ! - Co.

to G R PR 3 R B
PERSONNEL SALARIES — (Not foundation units) including adult - . =

. : o
REIMBURSEMENT

r3

- POSITION
TITLE

© % OF |PROGRAM LEVEL

Sec.|P. S

Adult] -

L Y

REQUESTED APPROVED

_<_NAME: Sugportive Personnel

Ol rimEes

-

B ML

TOTALS

(11 TEACHERS), ‘ . LT
P ~‘\ .A v ] . T - \ I T = m— "‘“‘- "“- i -
- NAME : Teacher's _ }T N N
. :
- R L - -___-__+__,___
i -
—_ U O Sl
. L ; - ’ ’ —
.. e =R '
. _ O S L e
| L ‘ -.
SRR
*Community Colleges & Special Programs only _ TOTALS N L : .
TRAVEL ~
(34 TRAVEL). o - .
~ | STUDENT |REGIONAL & STATE| OTHER | REIMBURSEMENT | REIMBURSEMENT |
. NAME OF TEACHER SUPERVISION MEETINGS MEETINGS | “REQUESTED APPROVED
I i T T e « o
- . ; e D e e LR SR - -
e - Y o ‘ } - : )
. . L i .
* :' ‘
o e g ¢ e - - —- ————— e e -
- - s '
- - 38 — '—————0-——-—-— e e —— ‘.; - .
-<}_...~__ ,— v -— .
= = —————e— o R RS T - )
. ' ]
. — i
P d ! 5 ‘ " )
) » —_— - i — Ty UG S a»——'— e = L —
£ \ N ' : \J/»;,
- - - ———im e v—‘_.,_.l\___ -——— ' ——
‘ - . ? rotaLs '
’ B , . T T o -

ERI

¢

REIMBURSEMENT

1

N
'l
{
-~



j ' Form A-4 (cont.). S Budaet Backup No 2
\ : ‘
) Local Educetion Agency Region
: -School . ’ » ] Fiscal Year °* -
- —— _ —
o ¥ y OPERATING COSTS, '

(37 INSTRUCTIONAL SUPPLIES {including adult)) : : N , . _
SO o S .. |PROGRAM LEYEL| N FE X
« - 'QUAN. . .\ ) Cod v Check JOTAL |REIMBURSEMENT #

TITY ITEM r DESCRIPTION S [ P3. JAdult|r "cOSY . | ' APPROVED -
B . .y ‘ . . S o .-
. : »
% . ) )
. ~ N -
T N ' . ’ Y
/ e o / - s X
“ 1
i ¥ ot } »
v e ; ¢
‘ 9 (I
. ' hS B : |
» . l .
- | .
|
/ |
£ . -
‘ ‘o, . ‘ .
!
, ; , R B
: . ¢ TOTALS ‘%
(30 MISCELLANEOUS OPERATING EXPENSES) ) T T T T T
oo . ' o PROGRAM LEVEL : C
QUAN. ' - ~{Check) TOTAL |(REIMBURSEMENT
TITY. ; 1TEM DESCRIPTID S. | P.S. [Adult cosT APPROVED /
T D - = e
- o R > b ©
: L4 i [ <‘ ) r
. 3 ) S ~.. - ' . L. . .
. 2 [ . - :
- - 9. ° Y ’ /‘% "‘».'
A . . .8 b ‘ ‘g
) ', ’ i?",
- t' ” \‘ \
A 7 B . T o
TOTALS ~
by N
e N ¢



-

/TOTALS

. - - Form A-4 (cont.) . .
.‘, ! Arudge! Backup Na
a )
- Looe! Eduction Agency - quqv’\
‘ . ~ N "“ ‘ ‘ ‘ LT -
— ForeTTa ¢ K Focei veer -
> ‘*7 3 hd = -
R ! EOUIPMENT ’ ,
lJﬁ MINOR EOsIMNTl ) S B
B Ll.m in priority m’lwm muﬁo or more but less than tsoo — . . o
PROGR !V!L : ° . |[ReimBURSE.
ouaN- | . - ; , : (C UNIT | 7 TOTAL ACTION MENT
wey | | l‘l’{ oucmn_loi, cost | - cost 112 APPROVED
. ../ R .
o . / - i-' s T
Cos i . * -
Y | SR N
A . i Ve :
/ : _ - ¢
- . l l',
. ~
e =
. ' .
; L. -
u i
: \l)\ _| - SR ) ) I .
|
, P ) |
. L
]
TOTALS
(00 MAJOR EOUlmENT) ) . ; - B
- List in pflorlty items costing $300 or miors. o ] S
' _ cL S " JerocRamLEve] - . [+ " Treimsyrse
ougu. . . . UNIT' TOTAL [[ACTION MENT
CTITY ITEM OESCRIPYION 8. P.S.|Adult| cOST COST 17213 APPROVED ,
- - g T B
'0 -u'v Sy K //- .
),/" . b - . f. - .
o v e >~ . -
S el ——
\ . 2 aael
-~ “ ‘ ¥ LY '
* !
- A | } o 914 'a ‘
: u ot . . !
L . 4 __._.'_. .. . — JI ,J-

*Each item wll. be (1) Approved, (2) Defarred, or (3) Dimporoved Those items ddornd may be purchased whcn ndrlmonal funds become

available.

-

[mc

[Aruitox: providea by exc [

~
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v

v
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. . M e . B e B I

’ -~ L o . " '
. ! L} \ . ‘ '. | !
e ‘Popm B-1
W . ' ‘ .o R o | Wy | Jme 30
Local Educat iona :fvcy © APPLICATION FOR APPROVAL OF A YOCATIONAL EDUCATION CURRICOLIN '
‘ L multiCounty Center .o . o " o .
TV PG — Negular Secondary, Cont, rosmwm-ry Cont, - tonm snomung, Cont, . Ay o
. Reguhr Secondory, " Posmcondory. Nu tonnm &Hmkmq,’uw o
‘ ‘ . Percent . Total of Amount ' Loca! - ‘
Facie | ' Time ‘ Instruce ' . Columns | Loca! of " Nocationa| . Funds Sw'e“
1ity 0 : ‘ | this | Prosrated| Fined 1 tions! . 5«8 | “funds %:dali Ad - Fouipment Pyailable| Use |
Lode fode * | Nwme of Instructor JCurric. | Salaey | Costs | Supplies Travel | {Inclusive) (AvailableBate Bid equestad | (LEASY) {for €auip ¢l
) (2) Q) [N (IERCE ) O p 0o [ O T T Ty [Ty
; h ) o .1'1 ¢ . " N 1o . ! i e ) e I "
/ ’ ’ ’ ‘ T L T Sg‘ . § 5 ] T L B \ § .- §
a— . | . ’ — [ — v AR
1 § - v ; > v L
v ) . T o
X j - e - \j : -
. . ’ 1 ! ' oft E ki ' ‘é‘ : )
B Y X IR
\- g ’ '
t y A ]
/ L]
N .
. \
1R M g I
1 ) , v ' ‘ K .
) /‘ ' ' & . ' : . /
f ¢ 4 ‘ N
~ o
2 ‘ ‘.' Y
/ !
4
i ‘fv‘
; . :
4‘ ) ‘ ‘ \ ’ ! !
T ‘ v Q. .
" 2 i
. \ " . v .' .“ . 1
". - f ' ’ t ' I ’ ; '
L . - . . ns
4 N Iy fo ‘ - ix 7 M
. ' N i i » K o [ ) ’0. i .8
\ ' . ) ) : ‘N ‘ 1 SRR AV
~_ . - Tl § - § N k B b - F ‘t [ ,
. . .o L B . BEE RS ) T
: ; : ‘ ‘ ‘ S . L T © bState OfFice Use Only
: ' ‘ ‘ - ffice Use
ty Super intendent (s) Assistant State Superlntendent Datc ;o ' Stote fice Use tn ,V
: v ’ (Submlt ‘0ne copy of thls form) .



v lOV \ ]
' | C Porl ) ¥/ ? ) -
. Local fducations! Agency T, APPLICA'!IM FOR APPROVAL * A YOCATIOWA, EDUCAT ION tUlIlCULIl! .. oy 1,09 Jume 30,19
of Multi-County Senter - | reSPCI ProyeeT - Yy o '
. " C . .o ' . ‘. [

Type Prograr: Disadvantaged, Cont, e TOndicapped, Cont.g tmmiv«(c} Cont. Eulplcry,‘tm M _ Sacondary__Postsecondary
SO Disadntaged, hew . Wandicapped, New Coopemm(s) N Dy, dew — Mt Orher(specify)
 Faciliy G Projact Mumber Project Title , Mucmm Enrollmt - :
, b — X . 7 n .

ks T— g o o i .| Other Yoce- , State
b b -E!PENDITURE‘ITEH' R Y| Fungs tiom) Funds | Local Funds | Tota) Use Or1y
A, INSTRUCTIOML SENVICES » . % Cook [ "
1, FullelTize Instructors (Names) ' .
. . ) 1 ,
1 ParteTine Instructors (Names) , X% Time: . s . |
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The followxng items check your comprehension of thex
material in the information sheet, "Developing Imple-
mentation Plans," pp. 49-73. Each of the five items
requires a short essay- type response. Pleaseg explain .
fully, but briefly, and make sure. you respond to all
parts, of each item. - -, T ' =

- ~
-, .. L 3 *

“. & SELFICHECK = L

1. What type of consolldatlon and reflnement act1v1t1es should
be carried out- durlng the development of actual 1mplementa—
tion plans? ‘ \ -

A ‘ e

v

2. What is a "work breakdown structure" ~and what is its func-
tlon in the 1mplementat10n process’

- 3
. . - 2 r

o A
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3. What are the major 1tems to be coh51dered when costlng out

the total resource requlrements needed to 1mplement the
selected alternat1ves° -

L . - ) - . . .
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4. Good management plans.always inclidde two features. . What are

they and why are thay‘importaqt?
. d

# . ( ‘ L 4 .

) S ‘ . . | L | Sy
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5. =Identify three tasks that are normally completed soon after

notification of application approval is received. )
. " "/ 0
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Compare your completed re esponscs toNthe '"Self-Check™"

with the "Model Answers" given below. Your responses
‘need not dupllcate the model responses, howeVer, you
’should havc covered the samé major p01nts. S .

~ MODEL ANSWERS o = _

~ . . .
Consolidation occurs durlng thegdeveIOpment of 1mplementa—
tion plans in_at. least two ways..”" All of the activities
necessary to carry out the alternatives selected need t be
‘assembled into a master’ SChedule and®the dgets for imple-
menting each of the selected alternative eed_to be com—'

Piled into an overall budget. Refinement ©ccurs during this

phase as the estimgted costs for each alternatlve .are develﬁ

oped into spetlfrc budgets, and the projected ‘steps and . &
tasks needed to carry: out the program or service are: spelled
out in detail. .

A wOrk breakdown structure is exactly what the name 1tse1f
1mp11es. Major events or implementation: act1v1t1es are
analyzed or broken down into the subesactivities (tasks_ and
steps) necessary to implement the vocational program or
support service in question. It functions as g tool in the
plannlng process to help the administrator obtain a master
schedule of sequenced activities that will help him or her
‘manage and supervise the lmplementatlon process. s
Major cost items are: (a) personnel, (b) equlpment

() . supplles and materials, (d) fa01llt1es, (e) malntenance
coSts, and. (f) travel. eXpenses;

TwO features found 'in all management plans include a° sched—
#suling of major activities or events angd the assignment of
personnel responsible for the various activities and tasks .

to be carried out. The schedullng ‘of activities. is 1mpor—
ta .to ensure thdt activities are carried out when planned
~and™in the right sequence. The a551gnment of personnel to

various tasks represents a necessary procedure for dele-.
gatlng responsibility to dlfferent indiwfduals according to
thelr particular expertls@ Such assignments and s&hedules
also provide a measure of-@ccountability for ensurihg the
jobs are done on time. - ~ ) AR : o

LI

>

-Soon after the state depaxtment approves fundlng for all or
part of the .progr ang services. requested, the following
act1v1tles should cgur. . ; B D

Y . 'Y
L

I
.= & !
ew staff needed . ' )
quipment and_supplies needed
monitor: thehimplementablon process

a. hire any’
b. purchase

9- - - . , k ¢
‘- - C .
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FERFORMANCIE: Your compluted”"%blf -Check" should have
ered the same lePr pq&ntq as the model responses. If you\
migscd some points, or haVe questions about any. additional p01nfv
you made, revhew the material in the 1nformat10n sheet,_"quolop-
ing lmplementation Plans," pp 49 73, or -check with’ your PESource

person 1f necessary o : I . ,
K . o, e ' _»:‘
) . . - -' " LY
’ /t .
»
—r R ————
. QA
. -
- .\ )
v
> 1 .
L]
»
\\ .
) o
Ky
L] . - !
’«
- i : - . “Ry,
] FC N * -
. T .78 ‘ .
ksj~~v 83
. b ‘?ﬂx Ch (8]
- ’ ‘3¢



. ’ . Lean nd Exporl nge IV ]

o ' OVERVIEW - !
I ——— |

After Lompletlng the" ?équxred rea &gg, demonstrate
‘knowledge of accepted forocedures' and techniques for]
evaluating vocagiond )y programs and support services)

. o ' . N /.
~ - S ) . [t I

‘Enabling
Objective

L

Lo You will be reaaing the information sheet, ™Evalu-
Activity "
o " ating Vocational Programs - and Support Services.,
pp. 81-87. . o a )

[

: :
* -

w
LY

.You may wish to read Norton .and McCaslin, "Evalua¥-
)phmlﬂ tion-of Special Group Programs" (Chapter/ﬁQ), in e
Egpatlonal Educatlon for Special Groups. ” S &

3

ﬁ

/ A
\\ |nw|y

= Cak

R

You may wish to obtain and review ssmble’evaluation

forms and/or. actual reports of local progranf eval-
uatlons :

- . ~
1 s : A
C e -

- You will be demonstratlng knowlcdqe of the proce—

\Jdures and technlques for evaluating vocational pro-
. grams and support. se rVLces by. completlng the "Self—
< Check,"” pp. 89- 90. C . ; . h” :

PR 4

‘&. You will be evaluatlng yéur competency by com- . -
paring your compieted "Self= Chec‘i with the "Model
Answers," pp.: 91-92. :

e . . - . ' . ' <«

Feedback

Activity

"c. . ‘.4‘ 79
89
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: For. information. abgbz the pur { e and ‘scopeé  of pro-
Actvity  _ _gram evafuation efforts,; the &Eﬁﬁr types of evalua-

: - tion,‘the basis for program evylfiation, and the °
. ‘ approaches and tec niques_ commonly used, read -the

Ry

£y

I3

follow1€ ?nforma lon sheet g

- .
*

) 0 ..l‘ ' ¢ : o
EVALUATIWO TIONAL PROGRAMS AND SUPPORT SERVICES . _

v
A

1] ’ P - L T N .

: 'I‘he flnal step 1;4 e!Voc idmal % clion P& nnirg Model
see Figurée 1) is, thq}%valuatl pr?%?aﬁs a sfpport services.
hile to many the deve ment of - mentation plans and the - '
actual initiation of~the :plans may m like the final Step in a
long . and complex planning prodcess, ther important activity
must ‘be planned and also initiated a§ this point. Jt is the ..
evaluatlon of’the plannlng process itself, and particularly, the
evaluation of the programs and support servijges Implemented as a .
result of that plannlng, that permits the. collection of invaluable

'data for assessing the effectlveness of the programs and services .
as well as the plannrng processes that 1led to their select10n.

o~

p—

The majbr factor’ to'consider in Step 9, "EValuate Prof'
- grams and- Support Serv1ces ‘are as‘follows- N L

° purpose and scope of- the evaluatlon effort.

-

.'ma;dr types of evaluatlon-r o . -

r

o_ba51s for program evaluatlon

v 7'§:approaches dnd techleUES to be used C g P

" " " o - - e
“ - . g

- Purpose And Scope of the Evaluatlon Effortu' f;* ']f"’w‘ﬂrﬁ _Si

i

. The general purpose GE" thls step in the plannlng process.. s

to. examlne-the success. of the lmplemented programs- and servlces

in ‘achieving the establlshqd program goals ‘and objectives. Feed-

back from -this. stage should prdv1de useful data for modlfylng all
‘steps’ of the planning . process in order to approve the attainment «

of . the goals and objéctives :Soyght. The reader should nqte that
arrows in the planning process  diagram.presented in Figure 1
1nalcate that feedback from the evaluatlon effort should be fed

~ into eaﬂﬁfstep of the plannLng cycle.

“  ’'Soi planners argue, and rlghtly ap for establlshed programs

‘and ‘services, that evaluatlon should begthe first step in the

process . rather than the ljast. The argufient here is that we must
describe "what is - has been" before we can make de01slons about

"what needs to be done" in light of: our goals.

..

Ty
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_ Evalunti h may ‘he deflned as‘"Lhe pr0coss of. gathering and
)row1ding ugeful 1nformatlon for decision-making." The goal of
evaluation }s to 1mprove the progrdm or act1v1ty pelng examlned

- e _
"rovement implies change. . Thewe is sonje: riqé; . :
i ved, of couqye,‘ﬁlth/any change because 1y ‘pasi~
'hange‘is useFul and de81rab1e. ‘'To insure that. 'N
fe changes made are positive ones, which will. lead to

increased program effectlveness and/or efficiency, .o

carefully deésigned and conducted evaluations are. e o

essential as a source of rellable information.  Given

factual information about ‘a- program, *the decision

maker can identify dlternative actlons and choose the -

action or combination_of actions most llkely to result ¢

" in improvead practice.

'The_word "evaluatlon"generall;-%reates a nimber of images,
mostly negative in the minds of any audience, hence the purpose

- of any program: evaluation effort needs to be made clear. The
evaluation effort to be successful must be viewed and ed as a
~ process for program. improvement an’ progre551ve change ther
‘than for'personal or program condemnation. *

g The scope of the«evaluat)on*effort in the planning procéss'
HSuld be. -basically. two-fold. First, ‘the ﬁrograms and services
1mplemented should be assessed for their overall effectiveness
and efficiency in meeting the established program dgoals and
objectives for: vacational education. Second, the planning pro-
‘¢teéss itself should undergo some exdmination to see if the best

_possible job was done, how thlngs ‘cquld have been done quicker
and perhaps more effectlvely Since the planning cycle or at
1east parts thereof, must be repeated annually, improvement of
the plannlng process 1tse}f is very lmportant. : e

x . s -

zges of Evafuatlon

tTWo maJOr types of evaluation thataaqk-appropfiate'for use
in all types of program:evaluation 'are described by Norton and
" McCaslin .in the contekt of evaluation for special grodps in a-
tional education. S S ' ' L
) - . . X
Formative evaluation’ is  conducted «to obtain and provide . TN
information necessary for improving programs, processes,'
or -products -fcurricula, guides, manualsg, etc.) while - -
they are being developed and/or - implemented. This type
of evaluation should be’ ongoing duringthe devVelopmental

k'- N \. N 4 M ot .
‘ - 3 . : v

C [

Hlrobert E. Norton and Norval -McCaslin, "Evaluation of Special
Group Programs" in Vocaticnal Education for Special Groups,
,‘k(Edlted by James E. Wall, Washington, DC: . American Vocational

Assoc1atlon, 1976), p. 328. IS -

91




agz 1mp1emuntatxon stagcq of any speclal group proqram.
hative evaluation helps the program manager and
sstaff by providing a continuous "monitoring system"
.that produccs information ot which to make program -
. modifications to bétter meet the smneé&ds of the tlientele
¢ dgdroup. Such feedback should be sought regularly by
e 'program staff on all program planning, development, and
- 1@pleme tation act1v1t1es Opce obtained, the informa-
-~ tion should be used to modlfy act1v1t1es to brlng about
, ‘ p091t1ve change.- L, . X
Among the many types of activities that formative - S
- avaluation can address’ are the following;: . (a) clari-7
‘0 flcatlon of goals and objectlves,‘(b) deslgn of needs
assessment. instruments and procedures, (g) monltorlng
of program .development processes, (d) development of
i 1nstrumentdtlon to assess tralnlng or 1nstruct10nal\
'program effect1Veness, and (e). pretestlng of curricular

. materials. It is highly unlikely that rigorous research

' dé51gns or statistical analyses will be conducted
because formative evaluation must provide rapid feed-
. back of information to the special group program so .
” changes might be incorporated and def1c1enc1es _cop—
'rected as soon as possible. :
’ -
Gummatlve evaf”%tlon is concerned, w1th evaluatlng the
overall program after it is operatlonal - The focus
here is on assessing the results or outcomes being ‘.
achieved by the program. A major :gquestion to be .

’ answered is, ."What impact is the program having on its
client group?" Whereas formative evaluation  looks at
the parts of a program as they are being developed
summative evaluatlon looks at the total ehtity once it

o 1s operatlonal and prov1des information #®bout the pro-—

-gram's overagl cffectiveness and efficiency. Summatlve
evaluation a%géségs the program in relation to its

- established objectives and availabie’ resources, and

"' reports what was accompllshed for the tlme,.money, and
effort expended. . This type of report is sent to tthe

- who set policy and make decisions about whether. to -
continue funding a program,  and to educational admin-

~istrators for use in. dec1d1ng whether t,o adapt the
program in thelr schools. ' . .

Among summative evaluatlon concerns ard: (a) 1mpact of

program on students; (b) bdnef1c1al and/ or harmful

© .sideée effec s,_( program’ features that' influenced

* success or failure; (d) degree to ‘which program objec-

i tlves were attained; (e) factors, if any, that served

to limit program; (f) cost-effectiveness of. program;
and, (g) deciding on recommendations for program con-_
tlnuatlon, modlflcatlon, or cessatlon. -

.

121pid., pp. 332-333.




Basiy for Program Evaluation™ .

-

-

The bhasis for all vocatfional educutxon proqram and qupportlvo
sorvice cvaluations should be the program objoctlvciﬁtstabllqhod
“for the program. . In Step 5 of the-planning: process it was men-
tioned: that«when’ proqram objectives are developéd they/should be
stated in measurable performance- orlented terms. - If the objec-
‘tives have..not been sgstated, then one-of the first tasks in
program evaluation is to re ige ‘the objectlves to make clesrer
and quantjfiable thedir lan t. To be useful in program evalua-

tion, the objectLVe must indicate what (performance) ig to be-
-done, when or to wha% degreqg ,the activity is. to ke done to be

considerced sucressful

(crlterla)
the act1v1t¥ is to be conductod

-

——

f 3 and the conditiony under, whlch

. An example of a measurable program object1ve "is presented as
Sample 11. : .
F A
- SAMPLE .
_ S ce. N L. : L _
Objective: To develop in the students a i ] ‘ 6. P_riva’te vocational-tech- !
. favorable attitude toward ‘ © ¢ nical 5chool "
continuing their education - .~V ;d :, 7. Correspondence  pro- °
. after 'graduauon * P * «  .gram leading to a certifi-
- o y - S . cate or degree .
Evittence : *Job u rddlng program
of ) 44
| ()hla—iﬁing- ) ] 9 Military job t‘ralmng
~bbjective: 1f 80 percent ‘of thé ’
) graduates continue their ~ : :
a education by enrolling in if 79 percent or legs, but, more than 49 percent
. a . one or more of the following -~  of the student enroll in one or more of the
“educatienal programs abeve programs, the program shall be con- .
_within five years after sidered moderately success{ul in meeting the
, graduation, the 'Siogranl -ubove(ﬁuccuvo
y oo shall_be copsidered  suc- _ .
cescf L in developing . favor If 49 percent or-less enroll’in one or more of ,
able Attitudes towards con- ~rthé above programs. tRe program shall be
tinued education ) ‘considered unsuccessful in meeting the above
: . . ,-objective. ;. ) N
L Post-secondary techni{:a] S .
) institute - '
@, 2. -Community of junior * This- is one of a tentative set of program
v . college “ ‘objectives for whjch spegific terminal.
3. College or university behavior characteristics and discriminatory
- 4. ,~Apprentice program _ levels Have been identified by 'Dr. Jim Han-
S. ln@u;trlal spoRsored .nemann, Vocational Consultant at Oakland'
.training program ‘ Schools, Pontiac, Mlchxgan
- . 1 . . " . ¢
l31-‘0r more Lnfdrmatlon on develuplnq program goals and objectives

the reader may wish to read. Module A-6, fDevelop Program. Goals
and Objectlveqf from thé Professional Teachen Education Module
‘Series, . (Athens,. GAY The AmeXican Association- for Vocatlonal

1977)

Instructional Materials,

-

Q

-
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Approaches and Tochniupds to be Usaod

: When developing the evaluation plan, one of {he most impor-
. tant tasks the planner is faced with is the sclection of the best
.approach and-~theé¢ Jhest techhiques to use in'the cvaluation pro-
cess. A variety of commonly used approaches and evaluation
techniques are bricfly described here with refercnces given for
the administrator who wants to pursue this topic further. .

Three approaches to local program evaluation are as follows.
! | _ . s

Locally directed evaluations.--These evaluations are com- <
pletely planned and conducted by members of the school adminis-
tration ang professional staff. Supporters of this approach to
evaluEtion of programs strongly argue that ecvaluation ought to be ;

done by those who are responsible for improvement of the programs
and bl those Who are dffected by them._ Opponents of this approach
argue that thosce. ijnvolved arg too. close to the situation to be :
objective and that they usually do not have the expertise needed.
These criticisms can be largely overcome when appropriate a‘d
representative persons from the staff and the community are.
inyolved, and consultantg are used to provide the expertise
needed. ' _ ..

State directed evaluations.--These evaluations are usually .

- primarily process-oricnted in that they emphasize the ways and
means of the program or ‘service being evaluated. Atténtion is
usually focused on such things as teacher qualifications, class-
room and laboratory facilities, equipment and supplies, instruc-
tional strateqgics, "and the like. sMost. stage departments plan and-
conddct’ such vocational program refiews evéry three to five

Years. Printed'cgfferia nd instrumentation used in these évalu-
ations arc availablde from the vocatjonal divisions of most state
. departments. Some states have developeyd comprehensiye and sys-

tematic approaches to-evaluation such asl Ohio's PAWDE (Program

Review for Improvement, Development, and E&ﬁgnsion) system. \\
Visiting team evaluations.--Some school districts employ an

independent or third party.team of dutside consultants O visit
the votational program for 'several days to cvaluate it.. These
team.visits are ‘usually similar: to the type of evaluations con-
ducted by regional accrediting associations once approximately
every ten years. This type of-evaluation also usually focuses

“heavily,on the processes used as opposed to the outcomes  or

*

.products of- the program. » .

A . numbper oh.gvaluation technikques have beén developéed-and
proven effective” for gvaluating both program processes and pro-

gram outcomes. Most of these tefhniques can be used effectively .
in both formative and summative evaluatiohs. - When considering = -
the problem of what techniques to use, the \question to be ‘
.answered 1s_"What' technique or techniques can be used to most
efficiently gather ,the’needed data? The challenge present at

Q
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thims decision pointwlies in sclecting the best combination of
techniques for qathering relevant data about cach program objec<
tive. _ L

The following guldelines should be considered when

- selecting techniques and/or data collection instru-

ments:  (a) the types of evidence necded to indicate .
< "o the degree of success or failure, the focus must be on

oqqoqtial rather than nice-to-know information; (b) the

possibility of staff and student sensitivity to evaluay”

tion; (c) the t'ime required to complete the 1nstrd’

ment(s); (d) the questions should reflect specifiw

program objectives and/or process variables; (e) the

instruments should have clear directions and be easy ‘to

administer; (f) the assessment items should be objec-

tive; and, (g) the confldcnt1a11ty of individual

responses should.be assured.

- 18 r

The following is a ligt uf evaluatlon techniques represent-
ing the most commonly rccommended data- -collcection, procedures. for
vocational education evaluations. All of the thhnlques listed
have merit when apprOprxately used. For details . about any of
thesce techniques, ‘you should refer to one or. more of the refer-
"ences which follow the listing. ' :

v Questlonnalres --former student follow up and employer

surveys
~ — r
. o . . Yo
., ® Personal interviews - commonly useéd tq obtain information
from dropouts e ) o

.. - B . i . -

¢ Preteéts—quttests

e Observation. v

¢ Advisory cdmmitteeé - . ) 7 _ -
. N .‘ . . ‘l - " “'
e Advisory councils '

. Co§t—banf1t studies 3 L .
' . . o ) - / ’ R . - -~
e Recommended refcerences include: N

{ . .
Byram, llarold M. and Marvin Robertgon. Locally Dlr¢:%ﬁd Evalua- !
.tion of Local Vocatiohal Educlation: Prog}ams. (Danv111e._IL-
The Interstate. Prlntota and Puollqherg,’lnd 1971)

-

Stufflebeam, Dan1L1 .., et al.- FEducational Evalu!tiom and Deci=‘-
s ion Makx_g (ftasca, Ik, F. E. Pea&qQck Publishers, Inc.,. =

7y o ' . - CL | -

. ’ ,' &Y i - h 7 4 b -

14Robert E. Norton"and Norv;; MbCaslin,\QE. cit,, p- 335. Y. o
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